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Key Information
Session: Training Day 1 – Part 2: Behaviour for Learning
Date: 22nd April 2026
Time: 4:00–6:00pm
Facilitator: Michelle Ellis-Tipton
Course: Level 4 Teaching Fundamentals
Session focus: Understanding behaviour for learning, managing classroom behaviour effectively, and developing sustainable, non‑confrontational behaviour strategies.

1. Behaviour for Learning within the Fundamentals Programme
Behaviour for Learning is one of the three core pillars of the Fundamentals course, alongside:
· Professional Values
· Safeguarding
Key principles of the course design:
· The curriculum is spiral in nature, meaning key ideas are deliberately revisited rather than taught once and abandoned
· Trainees encounter the same themes through different formats, allowing understanding to deepen over time
· Behaviour for learning is revisited through:
· Live training sessions
· Written coursework and reflections
· Study Group discussion and peer sharing
· Trainees are not expected to apply strategies perfectly straight away; experimentation and reflection are expected
Key takeaway: Behaviour for learning is developed gradually through repeated exposure, discussion, practice, and reflection over time.


2. Managing the Classroom Environment (Physical Space)
Effective behaviour management is not only verbal – it is also physical and spatial.
Why classroom space matters
· The classroom should feel like your space, not a shared or neutral area
· How you position yourself communicates confidence, authority, and ownership
· Pupils quickly interpret body language, movement, and proximity
· Teachers who remain static are often perceived as less authoritative
· Movement helps you remain aware of pupil engagement and behaviour across the room
Common pattern for new teachers:
· A tendency to stay at the front of the room for reassurance and visibility
· This can feel safe, but it limits behaviour management and pupil engagement
Key principle: An effective teacher works the room deliberately and confidently.

3. Using Physical Presence Strategically
Positioning at the start of the lesson
· Standing at the door where possible is highly effective
· Allows you to:
· Greet pupils positively
· Reset behaviour before entry
· Intercept issues before they enter the room
Key message: The lesson starts at the door.

Teaching from different positions
Effective teachers move between positions intentionally, depending on the purpose of the moment:
· Front / board area
· Introducing new learning
· Modelling processes and worked examples
· Explaining expectations clearly
· Central teaching position
· Maintaining visibility of the whole class
· Re-teaching small groups discreetly without stopping the lesson
· Supporting pupils who need clarification while others continue working
· Back of the room
· Monitoring engagement and effort
· Using presence as a subtle behaviour cue
· Ensuring pupils who feel ‘hidden’ remain engaged
· Seated positions (used sparingly)
· Supporting individual pupils
· Listening carefully to pupil explanations or presentations
· Working briefly with small groups
Key takeaway: Purposeful movement creates energy, focus, and authority while reducing the need for verbal correction.

4. Non‑Verbal Behaviour Management
Non‑verbal strategies are powerful because they are:
· Non‑confrontational
· Discreet
· Prevent escalation
Examples:
· Standing near pupils who are drifting off task
· Teaching briefly from the back of the room
· Closing physical distance without speaking
Key message: Authority does not need to be loud.

5. Exit Strategies and End‑of‑Lesson Routines
Exit cards
· Pupils respond to a question or task before leaving
· Used to:
· Review learning
· Maintain calm dismissal
· Reinforce expectations until the final moment
Key takeaway: Behaviour expectations apply until pupils leave the room.

6. Prioritising Climate over Content
Key truths discussed:
· Teaching cannot be effective if pupils are not attentive
· Silence, eye contact, and calm must be established before teaching begins
· Teaching over noise leads to missed learning and increased disruption
· Gaining control early saves time later in the lesson
Lesson planning mindset:
· Lessons should be viewed as a series of learning episodes
· Each episode should be secured before moving on
· It is acceptable to pause or delay planned activities
· Unfinished learning can become the starting point of the next lesson
Key takeaway: Secure learning and attention are more valuable than rushing through planned content.

7. Managing Behaviour vs Behaviour for Learning
These are related but distinct concepts.
Managing Behaviour
· Reactive
· Teacher‑led
· Focuses on:
· Rules
· Consequences
· Rewards
· Stopping disruption

Examples:
· Addressing low‑level disruption
· Issuing warnings
· Moving pupils
Behaviour for Learning
· Proactive
· Developmental
· Focuses on:
· Self‑regulation
· Motivation
· Classroom culture
· Understanding why behaviour matters
Key distinction:
· Managing behaviour deals with what is happening now
· Behaviour for learning builds long‑term habits

8. Behaviour for Learning and School Ethos
· Behaviour for learning is closely linked to:
· School values
· Behaviour policy language
· School culture
Importance of behaviour policies:
· Provide shared language
· Offer scripts and structures
· Reduce personalisation of behaviour issues
Key message: Use the policy – it protects you and creates consistency.

9. Bill Rogers: Core Approach
Bill Rogers is an educationalist specialising in behaviour management.
Why his approach is valued:
· Non‑confrontational
· Emotionally regulating (for teacher and pupil)
· Sustainable
· Protects teacher voice and wellbeing
Central aim: Create a calm environment in which teaching can happen.

10. Settling a Class at the Start of the Lesson (Bill Rogers)
Key characteristics of his approach:
· The teacher does not speak over noise
· Full attention is expected before teaching begins
· Behaviour expectations are communicated calmly and consistently
· The class is addressed collectively rather than singling out individuals
Effective language features:
· Observational rather than accusatory phrasing
· Clear, calm instructions
· Polite but authoritative tone
Examples:
· “Eyes and ears this way – thank you.”
· “Some students are still talking.”
Avoid:
· Naming individual pupils publicly
· Raising your voice
· Pleading or repeatedly asking
Key technique: Thanking assumes compliance and authority; pleading suggests negotiation and weakens control.

11. Cueing and Take‑Up Time
Cueing:
· Gives pupils warning before expectation
· Helps pupils regulate their behaviour
Take‑up time:
· Give an instruction
· Walk away
· Allow the pupil time to comply
Critical follow‑up:
· Always return to check compliance
· Consistency is essential
Key takeaway: Say less, follow up more.

12. Being the Teacher First
When pupils appear off-task or disengaged:
· Avoid making immediate assumptions about behaviour
· Begin with curiosity and support rather than challenge
· Focus on understanding the barrier to learning
Effective phrases include:
· “Are you okay?”
· “Can I help you get started?”
· “Is there something you’re stuck on?”
Why this approach works:
· Reduces defensiveness and embarrassment
· Preserves pupil dignity
· Strengthens relationships
· Prevents escalation into conflict
Key message: Support learning first; sanctions come later if needed.

13. Directed Choices
Used when behaviour needs correcting:
· Offer two acceptable options
Example:
· “You can put your phone in your bag or on my desk.”
Important features:
· Calm delivery
· No hovering
· Follow‑up after take‑up time
Key takeaway: Choice gives pupils agency without losing authority.

14. Primary vs Secondary Behaviour
Primary behaviour
· The original issue
· e.g. phone out, not working
Secondary behaviour
· Emotional reaction
· Arguing, sighing, protesting
Key rule:
· Do not engage with secondary behaviour
· Keep returning to the primary issue
Useful language:
· “The school rule is…”
Key message: Don’t take the bait.

15. Protecting Relationships and Yourself
Effective behaviour strategies:
· Prevent escalation
· Avoid saying things you regret
· Protect long‑term relationships
Poor strategies:
· Public confrontations
· Emotional reactions
Key takeaway: Calm consistency beats emotional control.

16. Final Messages from the Session
· Behaviour management takes time
· You will not master everything immediately
· Consistency matters more than perfection
· Behaviour strategies should protect both pupils and teachers
Overall takeaway: Establishing yourself and your classroom culture is more important than rushing content.

Actions / Follow‑Up
· Review your school behaviour policy
· Identify phrases you will practise using
· Reflect in your learning journal
· Observe how experienced teachers use space and language
· Complete attendance/feedback form

Next step: Apply one or two strategies consistently over the coming weeks rather than trying everything at once.
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