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Tom Sherrington’s ‘Getting Lessons Started’ Walkthrus

Getting Lessons Started
When a teacher and students are fully up to speed with their shared understanding of expectations and routines, it can be remarkable how quickly and efficiently a class can arrive, enter a room, settle and get stuck into some new learning within minutes. This requires all the elements in the process to be established, reinforced and made routine. Crucially, this process links behaviour management directly with learning. Making a great start to a lesson sets the tone for all that follows.

1. Establish Arrival and Entry Routines
Entry and arrival should be high on your list of routines to work on when you Establish Your Expectations and Rehearse Routines. Decide exactly what you want students to do. This might include lining up outside your door or coming straight in; standing silently behind their chairs or sitting down immediately and getting their books out. Whatever you decide, build all the elements into a clear routine and rehearse it.

2. Address the Class; Take the Register
Take time early in every lesson to establish and reinforce expectations, positive learning-focused relationships and the all-important sense of belonging. We feel this is best achieved by creating a calm moment when the teacher addresses the class directly with plenty of eye contact, free from other distractions. This can be when the register is taken or a moment when you offer a welcome and review learning goals.

3. Do Now: Establish a Repertoire of Entry Tasks
Devise a small repertoire of short practice tasks that students are familiar with that can be initiated by simple cues from a board message or verbal instruction. These are commonly called Do Nows after Lemov’s Teach Like A Champion. Establish routines so students know to begin these tasks unprompted or to wait for a cue to start. The goal is to get them thinking as quickly as possible.


4. Set the Context for the Lesson Within a Sequence
Once the class is settled, after a Do Now task, gain their full attention (Signal, Pause, Insist) and explore how this lesson fits with the previous lesson and the wider learning sequence or topic. This framing is important in supporting students’ self-regulation and schema-building. Ideally every student should know the wider purpose of any particular lesson.

5. Discuss Specific Learning Goals
Wiliam and Leahy’s Five Strategies include clarifying learning intentions as a vital element in formative assessment. If we don’t know where we’re going, we’ll never arrive! Students do not need to write learning objectives into their books robotically. Rather, learning objectives should be explained, modelled and discussed. Check for Understanding from a sample of students to establish whether they have a good sense of what they are about to learn and why.
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GETTING LESSONS STARTED
When a teacher and students are fully up
to speed with their shared understanding
of expectations and routines, it can be
remarkable how quickly and efficiently a
class can arrive, enter a room, settle and
get stuck into some new learning within
minutes. This requires all the elements in
the process to be established, reinforced
and made routine. Crucially, this process
links behaviour management directly with
learning. Making a great start to a lesson
setsthe tone for all that follows,
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ESTABLISH ARRIVAL AND ENTRY ROUTINES

Entry and arrival should be high on your list
of routines to work on when you Establish

Your Expectations and Rehearse Routines.

Decide exactly what you want students to
do. This might include lining up outside
your door or coming straight in; standing
silently behind their chairs orsitting down
immediately and getting their books out,
Whatever you decide, build all the elements
intoa clear routine and rehearse it,
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DO NOW: ESTABLISH A REPERTOIRE OF
ENTRY TASKS

| Devise a small repertoire of short practice
! tasks that students are familiar with that
can beinitiated by simple cues from a board
message or verbal instruction. These are
commonly called Do Nows after Lemov’s
Teach Like A Champion. Establish routines
s0students know to begin these tasks
unprompted or to wait for a cue tostart.
The goal is to get them thinking as quickly
as possible.
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A SEQUEEECC”E‘TEXT FORTHE LESSON WITHIN
Once the class is settled, after a Do Now
task, gain their full attention (Signal, Pause,
Insist) and explore how this lesson fits with
the previous lesson and the wider learning
sequence or topic. This framing is important
in supporting students’ self-regulationand
schema-building. Ideally every student
should know the wider purpose ofany
particular lesson.
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DISCUSS SPECIFIC LEARNING GOALS
Wiliam and Leahy’s Five Strategies include
clarifying learning intentions as a vital
element in formative assessment. If we don’t
Kknow where we're going, we'll never arrive!
Students do not need to write learning
objectives nto their books robotically.
Rather, learning objectives should be
explained, modelled and discussed. Check
for Understanding from a sample of
students to establish whether they havea
good sense of what they are about o learn
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