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Key Information
Session: Study Group 4 – Formative Assessment
Date: Monday 23rd March 2026
Time: 4:00–5:00pm
Facilitator: Simona Glonci
Course: Level 4 Teaching Fundamentals

Final Study Group - Recognising Trainee Effort
· Simona marks this as the final study group session, acknowledging the significance of reaching this point in the course.
· She explicitly recognises that:
· The programme has required sustained effort over time
· Trainees have had to take ownership over their own learning 
· She reinforces that completing the course demonstrates:
· Strong personal motivation
· Commitment to professional development
· This moment serves both as:
· Recognition of achievement
· Encouragement to maintain momentum as trainees approach the end of the programme

Session Context & Course Journey
· Simona situates this session within the wider sequence of the course, reminding trainees of the progression of topics covered so far:
· Professional values
· Behaviour for learning and behaviour management
· Lesson planning
· Formative assessment (current focus)
· She frames formative assessment as:
· A complex and demanding area of practice
· One of the more challenging aspects of teaching to fully understand and apply effectively
· This positioning helps trainees understand that:
· The session builds on prior knowledge
· It represents a deeper level of pedagogical thinking

Link to Prior Learning
· Simona explicitly connects the session to previous training, particularly Training Day 2, where formative assessment was introduced.
· She references Dylan Wiliam’s five strands of formative assessment, signalling that:
· Trainees have already encountered the theoretical framework
· This session will extend and deepen that understanding

Administrative Reminders & Accountability
· Simona reminds trainees to complete their post-lesson feedback and action plan, reinforcing that this is a required and ongoing part of the course.
· She also references the Monday mailer, which contains:
· Weekly updates
· Key reminders
· Required actions
· A strong emphasis is placed on responding to outstanding action points, with Simona explaining that:
· These are essential for meeting assessment criteria
· They contribute directly to achieving the Level 4 qualification
· She warns that failing to engage with action points regularly can lead to:
· A backlog of work
· Increased pressure close to external assessment
· Action points should be addressed continuously, not retrospectively

Ongoing Feedback & Development
· She explains that trainees will continue to:
· Receive marking feedback from the Fundamentals course when they return from their holidays
· Action points are framed as:
· Opportunities for development
· Additional chances to meet criteria
· A way to strengthen teaching practice
· This positions feedback as:
· Developmental rather than punitive
· Integral to professional growth

Learning Objectives
· Simona outlines the key learning outcomes for the session, clearly establishing what trainees should be able to do by the end.
· The first objective focuses on applying formative assessment strategies effectively, which includes:
· Developing familiarity with a wider range of strategies
· Moving beyond a limited set of commonly used approaches
· Building confidence in trying unfamiliar methods in practice
· There is a strong emphasis on not just knowing strategies, but understanding:
· How to use them
· When to use them
· Why they are effective in specific contexts
· The second objective centres on evaluating the effectiveness of formative assessment, specifically:
· Determining whether a strategy successfully identifies what pupils know, understand, and can do
· Recognising that not all strategies are equally effective in all situations
· Simona highlights that effective teaching requires:
· Careful selection of strategies
· An understanding of what type of evidence each strategy produces
· The third objective focuses on peer assessment, where trainees are expected to:
· Understand the conditions required for effective peer assessment
· Consider how to enable pupils to assess one another confidently and accurately

Introducing Formative Assessment Through Discussion
· Simona begins by modelling formative assessment in action, asking trainees to define the purpose of formative assessment in their own words.
· A trainee explains that formative assessment helps both teacher and student to:
· Understand current levels of knowledge and understanding
· Identify how confident students are with a topic
· Recognise gaps in learning
· The trainee also highlights that formative assessment supports:
· Teacher decision-making (e.g. whether to revisit or reteach content)
· Student self-awareness (e.g. recognising their own mistakes and areas for improvement)

Clarifying the Core Purpose of Formative Assessment
· Simona builds on trainee responses by structuring the purpose of formative assessment into several key functions.

1. Evaluating Student Learning
· Formative assessment allows teachers to identify:
· Pupils’ current level of knowledge
· Their understanding of concepts
· Their existing skills
· This includes identifying:
· Prior knowledge
· What pupils are already secure in
· What they are comfortable applying
· Simona emphasises that without this understanding, teaching cannot be accurately targeted.

2. Identifying Gaps and Misconceptions
· A key role of formative assessment is to uncover:
· Gaps in knowledge
· Misunderstandings that may have developed over time
· Simona explains that misconceptions often arise because:
· Teachers move through content quickly
· Insufficient time is spent assessing understanding at the start of lessons
· She highlights a common issue in classrooms:
· Teachers relying on a small number of confident pupils to gauge understanding
· This creates a false impression that:
· The whole class understands
· When in reality, many pupils may be struggling

3. Supporting Student Ownership of Learning
· Formative assessment is not only for the teacher but also for the pupil.
· It helps pupils to:
· Recognise their own gaps and misconceptions
· Reflect on their learning
· Take responsibility for improvement
· Simona stresses that:
· Developing ownership of learning should begin from a very young age
· Pupils need to be explicitly taught how to do this
· This requires the teacher to:
· Model expectations clearly
· Make success criteria and processes explicit

4. Shaping Teaching and Instruction
· Simona emphasises that collecting data through formative assessment is not enough on its own.
· The critical next step is:
· Using that information to adapt teaching
· Effective teachers:
· Adjust instruction based on what pupils know and don’t know
· Reteach or provide additional support where needed
· Continuously reassess to check whether interventions are working

5. Providing Ongoing Feedback
· Formative assessment enables teachers to give:
· Continuous, purposeful feedback
· Guidance that helps pupils improve
· Simona highlights that:
· Feedback must be specific and actionable
· Generic responses are not sufficient to move learning forward
· She also emphasises that:
· What works for one class may not work for another
· Teachers must remain flexible and adaptable
· This requires teachers to:
· Develop a range of strategies
· Avoid relying on a single familiar approach

Key Insight: Not All Strategies Are Equal
· Simona reinforces that formative assessment is not about using as many strategies as possible.
· Instead, it is about:
· Selecting the right strategy for the purpose
· Understanding what type of evidence each strategy provides
· This introduces the idea that:
· Effective formative assessment is intentional and strategic, not routine or automatic

Transition to Dylan Wiliam’s Framework
· Simona transitions the discussion towards Dylan Wiliam’s five strands of formative assessment, which provide a structured framework for understanding practice.
· She checks whether trainees can recall the five strands, reinforcing:
· The importance of revisiting prior learning
· The expectation that trainees engage with theory beyond initial exposure
· One trainee attempts to recall the strands and is able to identify several key elements, including:
· Peer learning
· Feedback for improvement
· Clarifying success criteria
· Providing examples or models
· Encouraging students to take ownership of their learning

Clarifying the Five Strands
· Simona consolidates the discussion by clearly outlining the five strands, ensuring trainees have a structured and accurate understanding.
1. Clarifying, Sharing and Understanding Learning Intentions
· Teachers must ensure that pupils:
· Know what they are learning
· Understand the purpose of the lesson
· Are clear on the intended outcome
· Simona emphasises that simply displaying a learning objective is not sufficient.
· Teachers must:
· Explain key terminology
· Break down the objective
· Ensure pupils genuinely understand what success looks like
· She introduces a key distinction:
· Learning objective = the destination
· Success criteria = the route to get there
· Without clarity, learning becomes:
· Confusing
· Unfocused
· Difficult for pupils to navigate

2. Eliciting Evidence of Learning
· Teachers must actively gather evidence of what pupils know, understand, and can do.
· This involves:
· Checking prior knowledge
· Assessing understanding throughout the lesson
· Avoiding assumptions about pupil understanding
· Simona reinforces that:
· Evidence should come from all pupils, not just a confident few
· Teachers must use strategies that give a more accurate picture of the whole class

3. Providing Feedback That Moves Learning Forward
· Feedback must:
· Be purposeful
· Help pupils improve
· Direct them towards the next steps in their learning
· Simona emphasises that feedback is only effective if it:
· Leads to progress
· Changes pupil thinking or performance
· This strand becomes a key focus for the session moving forward.

4. Activating Students as Learning Resources for One Another
· Pupils should be encouraged to:
· Support each other’s learning
· Provide feedback to peers
· Learn collaboratively
· Simona explains that this is not automatic and requires:
· Explicit teaching of how to support others
· Structured opportunities for peer interaction
· Effective peer learning allows:
· More opportunities for feedback
· Greater engagement
· Deeper understanding through explanation

5. Activating Students as Owners of Their Own Learning
· Pupils should be able to:
· Reflect on their own work
· Identify their own gaps
· Take responsibility for improving
· This involves developing:
· Self-assessment skills
· Metacognitive awareness
· Simona emphasises that:
· Ownership must be taught and modelled
· It is not something pupils naturally do without guidance

Clarifying Misconceptions: Learning Intentions vs Success Criteria
· Simona addresses a common misconception identified during trainee responses:
· Confusing learning objectives with success criteria
· She reinforces that:
· The learning objective defines what pupils should achieve
· The success criteria defines how they will achieve it
· This distinction is critical because:
· Without it, lessons can lack direction
· Pupils may complete tasks without understanding their purpose

When Not to Reveal the Learning Objective
· Simona introduces a nuanced point:
· In some cases, withholding the learning objective initially can be beneficial
· For example:
· Lessons involving prediction or discovery
· Activities designed to build curiosity or engagement
· In these situations:
· Revealing the objective too early may reduce interest or “spoil” the learning experience
· However, she clarifies that:
· This is the exception, not the rule
· In most cases, clarity of purpose remains essential



Introducing the Corkboard Task
· Simona explicitly narrows the focus of the session to:
· Strand 3: Providing feedback that moves learning forward
· Trainees are asked to:
· Identify a formative assessment or feedback strategy they have used or observed
· Name the strategy
· Provide a contextual example
· Explain the impact on pupil learning and, where possible, on their own teaching
· Simona anticipates a common challenge for trainees:
· Knowing strategies in practice but not knowing their formal names
· To support this, she provides a structured resource outlining different feedback strategies, enabling trainees to:
· Recognise familiar approaches
· Connect practice to terminology

Developing Precision in Professional Language
· Simona reinforces the importance of:
· Naming strategies accurately
· Being able to explain their purpose and impact
· This is positioned as important for:
· Professional conversations (e.g. with mentors)
· Demonstrating understanding during observations
· Developing confidence in pedagogical decision-making
· The task encourages trainees to move from:
· General descriptions of practice
· To precise, evidence-informed explanations

Mini Whiteboards as a Formative Assessment Strategy
· A trainee identifies mini whiteboards as a strategy used to assess prior knowledge at the start of a lesson.
· The example provided demonstrates:
· Using whiteboards to check prerequisite knowledge before introducing a new topic
· Quickly gathering responses from all pupils
· Simona draws out the strengths of this approach:
· It allows teachers to assess the whole class, not just a few individuals
· It provides immediate, visible evidence of understanding
· It supports quick identification of gaps

Moving from Assessment to Action
· Simona pushes the trainee to consider the next step:
· What should the teacher do after identifying errors or misconceptions?
· This highlights a key principle:
· Formative assessment is only effective if it leads to adaptation in teaching
· Suggested responses include:
· Reteaching content
· Modelling correct methods
· Providing additional practice

Modelling and “I Do, We Do, You Do”
· Simona identifies that the trainee’s response already includes multiple strategies, including:
· Modelling (teacher demonstrating the process)
· I Do, We Do, You Do (gradual release of responsibility)
· She breaks this down clearly:
· I do: Teacher demonstrates the process
· We do: Teacher and pupils complete the task together
· You do: Pupils complete the task independently
· Simona introduces a critical refinement:
· The importance of the middle step (“we do”)
· This stage provides:
· Additional support
· Reduced cognitive load
· Increased confidence before independent work

Building Confidence Through Scaffolding
· Simona explains that moving directly from modelling to independent work can:
· Overwhelm pupils
· Reduce confidence
· Lead to errors
· The “we do” stage acts as:
· A scaffold
· A safety net
· A bridge between instruction and independence
· This reinforces the idea that:
· Effective teaching is structured and gradual, not abrupt

Mini Whiteboards: Confidence and Inclusivity
· Another trainee expands on the use of mini whiteboards, highlighting their role in:
· Encouraging participation from less confident pupils
· Reducing reliance on peer copying
· The strategy is used in a rapid-response format, which:
· Limits opportunities for pupils to rely on others
· Ensures responses reflect individual understanding

Creating a Safe Learning Environment
· The trainee reframes the purpose of whiteboards as:
· A tool to assess teaching effectiveness, not to test pupils
· Simona highlights the impact of this approach:
· Reduces pressure and anxiety
· Encourages pupils to take risks
· Promotes honesty in responses

Immediate Feedback and Teacher Adaptation
· The use of whiteboards enables:
· Instant feedback
· Real-time identification of misconceptions
· Simona emphasises that this allows teachers to:
· Adapt instruction immediately
· Reteach concepts
· Provide alternative explanations
· She highlights that effective teaching involves:
· Continuously responding to feedback
· Adjusting approaches based on pupil need

The Role of “Impermanence” in Learning
· Simona introduces an important insight about whiteboards:
· Their temporary nature makes them less intimidating than written work
· This encourages pupils to:
· Experiment
· Make mistakes
· Try again without fear
· In contrast, written work can feel:
· Permanent
· High-pressure
· Discouraging if errors are visible

Limitations of Confidence-Based Strategies
· Simona briefly contrasts whiteboards with strategies like:
· Thumbs up/down
· Traffic light systems
· She explains that these strategies measure:
· Perceived confidence, not actual understanding
· This can lead to inaccuracies because:
· Some pupils underestimate their understanding
· Others overestimate their understanding
· This reinforces the importance of:
· Using strategies that generate evidence of learning, not just opinions

Verbal Feedback in Practice
· A trainee identifies verbal feedback as a key strategy, particularly in practical subjects such as PE.
· The example highlights:
· Continuous feedback during activities
· Real-time coaching and intervention
· The trainee also recognises that feedback includes:
· Positive reinforcement
· Not just correction of mistakes

Motivation and Positive Reinforcement
· Verbal feedback is used to:
· Encourage pupils
· Build confidence
· Reinforce effective behaviours
· Simona highlights the importance of:
· Being specific in feedback
· Avoiding vague praise
· Effective feedback should:
· Clearly identify what has been done well
· Explain why it is effective

Adapting Feedback to Learner Needs
· The trainee notes differences between age groups:
· Younger pupils require more frequent verbal guidance
· Older pupils benefit from greater independence
· Simona reinforces that effective teachers:
· Adjust their approach based on pupil needs
· Vary the level of support accordingly

Clarity and Efficiency in Teacher Communication
· Simona emphasises the importance of:
· Clear, concise explanations
· Minimising unnecessary language
· She highlights that:
· The ability to communicate effectively improves with practice
· Teachers should aim to deliver feedback that is:
· Direct
· Precise
· Easy to understand

Key Insight: Feedback Must Lead to Progress
· Across all examples, Simona reinforces a central principle:
· Feedback is only effective if it leads to improvement
· This requires teachers to:
· Act on the information gathered
· Adjust teaching strategies
· Provide targeted support
· The discussion moves trainees towards understanding that:
· Formative assessment is not just about checking
· It is about actively shaping learning in real time

Transition to Dylan Wiliam Strand 1: Corkboard 2
· Simona shifts the focus from feedback (Strand 3) to Strand 1: Clarifying, sharing, and understanding learning intentions.
· She reinforces a core principle:
· If pupils do not understand where they are going, they cannot reach the intended outcome
· This is linked to earlier learning (e.g. backward planning), emphasising that:
· Effective teaching begins with a clear destination
· All teaching decisions should align with that destination

Introducing Strategy-Based Thinking
· Simona introduces a structured resource containing a wide range of strategies (approximately 25), each designed to help:
· Clarify learning intentions
· Support pupils in understanding what success looks like
· The resource is organised to show:
· What each strategy is
· How it can be applied in practice
· This supports trainees in:
· Expanding their repertoire
· Moving beyond a narrow set of familiar strategies

Modelling a Strategy: “I Do, We Do, You Do”
· Simona models how to interpret and apply a strategy using “I Do, We Do, You Do” as an example.
· She demonstrates how the strategy:
· Makes the learning journey explicit
· Breaks down the process into manageable steps
· Links clearly to the learning objective

Breaking Down the Strategy
· I Do (Modelling):
· The teacher demonstrates the task step-by-step
· Thinking is made explicit through verbal explanation
· Pupils observe the full process
· We Do (Guided Practice):
· Teacher and pupils complete the task together
· Support is provided through questioning and prompts
· Pupils begin to apply the process with guidance
· You Do (Independent Practice):
· Pupils complete the task independently
· Responsibility is fully transferred
· Teachers assess whether pupils have understood and can apply learning

Key Principle: Expanding Strategy Repertoire
· Simona identifies a pattern in earlier responses:
· Many trainees rely on the same limited set of strategies (e.g. mini whiteboards, verbal feedback)
· She challenges trainees to:
· Move beyond familiar approaches
· Actively develop a broader range of strategies
· This is framed as a key step in professional development:
· Strong teachers have multiple strategies available
· They select strategies deliberately based on purpose

Application Task: Selecting and Analysing a New Strategy
· Trainees are asked to:
· Select a strategy from the resource that they are not confident using
· Explain how this strategy would help pupils understand the learning objective
· The task requires trainees to:
· Engage with unfamiliar approaches
· Think critically about how strategies support learning
· Apply theory to classroom practice

Example 1: “Teach to the Top”
· One trainee selects “Teach to the Top”, which involves:
· Presenting a high-quality example of expected work
· Setting ambitious expectations for all pupils

How the Strategy Supports Learning
· The strategy helps pupils by:
· Providing a clear model of success
· Removing ambiguity about expectations
· Showing what high-quality work looks like
· It supports learning intentions by:
· Making the end goal visible
· Giving pupils a concrete reference point

Scaffolding Towards Success
· The teacher then:
· Breaks down the high-level outcome into manageable steps
· Provides support to help pupils reach that standard
· This ensures that:
· Expectations remain high
· Pupils are supported in achieving them

Trainee Reflection
· The trainee recognises that:
· Pupils often struggle when expectations are unclear
· Providing an example reduces guesswork
· This highlights an important principle:
· Clarity increases confidence and focus

Example 2: Worked Examples
· Another trainee selects worked examples, particularly relevant in subjects like mathematics.

How the Strategy Supports Learning
· The teacher provides a step-by-step model of how to complete a task.
· This allows pupils to:
· See the full process
· Understand how each step connects
· Identify where mistakes may occur

Gradual Removal of Support
· The strategy includes fading support over time:
· Initially, the full solution is provided
· Then, partial support is given (e.g. prompts)
· Finally, pupils complete tasks independently
· This mirrors the structure of:
· “I Do, We Do, You Do”

Impact on Confidence
· The trainee identifies that worked examples:
· Help pupils recognise and correct technical errors
· Build confidence through guided practice
· Simona reinforces that:
· Confidence develops when pupils experience success through structured support

Example 3: Backward Fading
· A trainee identifies backward fading, recognising that they already use it in practice (e.g. in PE lessons), even if they were unfamiliar with the terminology.

How the Strategy Works
· Pupils are first shown the final outcome, such as:
· A completed performance
· A successful end product
· The teacher then works backwards to:
· Identify the skills required
· Break down the process into steps

Professional Insight
· The trainee realises that:
· They are already using effective strategies
· They simply lacked the terminology to describe them
· Simona highlights that:
· Developing pedagogical language increases confidence
· It enables teachers to justify and refine their practice

Key Insight: Strategy Selection Must Be Intentional
· Simona reinforces that:
· Strategies are not interchangeable
· Each serves a specific purpose
· Effective teaching involves:
· Selecting the right strategy for the learning objective
· Understanding how the strategy supports pupil understanding
· This marks a shift from:
· Using strategies out of habit
· To using them deliberately and strategically

Preparing for the Final Section
· Simona signals a transition to the final focus area:
· Peer assessment (Strand 4)
· The session moves from:
· Individual teacher strategies
· To how pupils can become active participants in assessment
· This sets up the final discussion on:
· Conditions required for effective peer assessment

Initial Reflection: Why Peer Assessment Can Fail
· Simona presents a scenario where pupils are asked to assess each other’s work without guidance.
· This highlights a key issue:
· Without structure, peer assessment becomes superficial or ineffective
· Potential problems include:
· Pupils giving vague or unhelpful feedback
· Pupils simply telling each other answers
· Pupils using inappropriate or overly critical language
· This establishes that:
· Peer assessment is not automatically effective
· It must be explicitly taught and structured

Condition 1: Clear Understanding of the Objective
· Trainees identify that pupils must first understand:
· What they are assessing
· What success looks like
· Specific aspects to focus on when evaluating
· Without this clarity:
· Pupils are effectively “guessing” what to look for
· Feedback becomes inconsistent and unreliable
· Simona reinforces that:
· Clarity is the foundation of all effective assessment

Condition 2: Explicit Modelling of the Assessment Process
· Simona emphasises that teachers must model:
· How to assess work
· How to give feedback step-by-step
· This includes:
· Demonstrating what to look for
· Showing how to identify strengths and areas for improvement
· Making the process visible and explicit
· Trainees recognise that modelling should include:
· Both strong and weak examples
· Clear explanations of what makes feedback effective

Breaking Down the Process
· Effective modelling involves:
· Walking through an example with the class
· Demonstrating how to analyse the work
· Verbalising the thought process behind feedback
· This helps pupils to:
· Understand expectations
· Develop their own assessment skills

Condition 3: Providing Structured Tools and Scaffolds
· Simona highlights that pupils need practical tools to support peer assessment.
· These may include:
· Sentence starters
· Checklists
· Success criteria prompts
· Feedback frameworks (e.g. structured formats)
· Without these tools:
· Pupils may default to unhelpful responses
· Feedback may lack depth or accuracy

Supporting Pupils to Give Constructive Feedback
· Structured tools help pupils to:
· Focus on specific elements of the work
· Provide balanced and meaningful feedback
· Avoid overly simplistic or negative responses
· This ensures that feedback is:
· Actionable
· Relevant
· Supportive

Condition 4: Teaching Appropriate Language for Feedback
· Simona emphasises the importance of explicitly teaching:
· The language pupils should use when giving feedback
· This is necessary because:
· Pupils may not naturally know how to give constructive feedback
· Without guidance, feedback may be too harsh or too vague
· Teachers must model:
· Respectful phrasing
· Specific and constructive comments
· Language that focuses on improvement

Balancing Honesty and Sensitivity
· Pupils need to learn how to:
· Identify mistakes without being discouraging
· Suggest improvements in a supportive way
· This includes using structured approaches such as:
· Positive feedback followed by an area for development
· Simona highlights that:
· Feedback should guide improvement, not discourage learners

Condition 5: Creating a Supportive Classroom Environment
· Trainees identify that peer assessment requires a classroom culture built on:
· Trust
· Respect
· Psychological safety
· Simona reinforces that:
· Pupils are more likely to engage honestly if they feel safe
· A negative or competitive environment can undermine peer assessment

Establishing Classroom Norms
· Teachers must establish clear expectations around:
· How pupils interact with one another
· How feedback is given and received
· This includes:
· Encouraging collaboration rather than competition
· Promoting the idea that feedback is part of learning

Condition 6: Framing Assessment as a Shared Learning Process
· Simona links back to earlier discussion about reframing assessment:
· Not as a test of ability
· But as a tool to improve learning
· This shift helps pupils to:
· Engage more openly with feedback
· See mistakes as opportunities for growth
· It reinforces that:
· Learning is collaborative
· Pupils can learn from each other as well as from the teacher

Avoiding Common Pitfalls
· Simona highlights common ineffective approaches to peer assessment, including:
· Pupils simply giving the correct answer
· Feedback that lacks explanation
· Overly critical or dismissive comments
· These issues arise when:
· Expectations are unclear
· Processes are not modelled
· Language is not taught
· is unlikely to be effective

Final Task: Learning Form
· Simona introduces a revised feedback form designed to:
· Capture deeper evidence of trainee learning
· Encourage reflection and application of concepts
· Trainees are asked to:
· Select two concepts from the session (e.g. Dylan Wiliam strands)
· Reflect on their prior understanding
· Explain how their understanding has developed
· Provide examples of how they will apply this in practice
· Emphasis is placed on:
· Depth of reflection
· Use of specific examples
· Demonstrating applied understanding
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