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Strategy 1 - Set the Standard
What
Makes the target explicit by showing what success looks like; clarifies the intention by anchoring it to clear criteria.
How
LO: To apply the PEAL structure to write a persuasive paragraph.
· Bloom’s Level: Apply - pupils use a learned structure (PEAL) in a new piece of writing.
1. Makes the target explicit
“By the end of this lesson, you will be able to apply the PEAL structure to write a clear persuasive paragraph. This means:
· P (Point): You state your argument clearly.
· E (Example): You choose a relevant example or evidence.
· A (Analysis): You explain how your example supports your point.
· L (Link): You link your idea back to your main argument.”
2. Shows what success looks like (rubric or annotated exemplar)




Rubric for Success:
	Criterion
	Emerging
	Developing
	Secure

	Point (Apply)
	Point unclear or missing
	Point present but lacks focus
	Point is clear, precise, and purposeful

	Example (Apply)
	No example
	Example present but weak or irrelevant
	Example strongly supports the point

	Analysis (Apply)
	No analysis
	Limited or general analysis
	Clear explanation linking example to point

	Link (Apply)
	No link
	Attempted link but not clear
	Strong concluding link to the main argument















Strategy 2 - Live Modelling
What
Makes the cognitive processes needed to meet the learning intention clear and visible (students see how the learning looks in practice).
How
Narrate your thinking and say “this is what meeting the LO sounds/looks like.”
1️⃣ Modelling the Point (P)
Teacher writes:
P: Schools should include more outdoor learning in the curriculum.
Teacher narrates:
“I’m starting with my Point. I want it to be one clear sentence that states my argument. Notice how I avoid vague phrases like ‘I think’ or ‘maybe’. This is what meeting the LO looks and sounds like for the Point.”
2️⃣ Modelling the Example (E)
Teacher writes:
E: For example, research shows that outdoor learning improves student engagement.
Teacher narrates:
“Now I need an Example. I’m choosing a piece of evidence that directly supports my point. I’m deliberately avoiding irrelevant examples - meeting the LO means selecting evidence that strengthens the argument.”
Strategy 3 - I Do, We Do, You Do 
What
Moves students from observing the skill to performing it independently, while keeping the LO consistent; clearly maps out the pathway toward the intended outcome.
How
🔵 I DO — Teacher Models (LO: Apply the PEAL structure)
The teacher performs the task in full, narrating thinking aloud.
Teacher:
“Our LO is to apply the PEAL structure to create a persuasive paragraph. Watch how I do this.
I start with my Point — one clear sentence stating my argument.
Then I choose an Example that directly relates.
Next comes Analysis, explaining how the evidence supports my point.
And finally, I Link back to the main argument.”
The teacher writes the full paragraph on the board, narrating each cognitive decision.
Purpose: Students see exactly what success looks like.

🟡 WE DO — Guided Practice (LO: Apply the PEAL structure)
Teacher and students complete a new paragraph together, with scaffolded prompts.
Teacher:
“Now we will apply the PEAL structure together. Let’s create a new Point.
What is a clear argument we can make? … Good. I’ll write that.
Which Example best supports that? Let’s choose one.
Now, how can we explain why that evidence matters? 
Students contribute ideas. Teacher shapes them into a model that meets the LO.
Purpose: Students practise with support, following the same pathway used during modelling.

🟢 YOU DO — Independent Practice (LO: Apply the PEAL structure)
Students now perform the task independently using the same LO and criteria.
Teacher:
“It’s your turn to apply the PEAL structure independently.
Use your success criteria and the model we built.
Your paragraph must include a clear Point, a relevant Example, strong Analysis, and a Link.”
Students complete their own paragraph.
Purpose: Students demonstrate independent mastery of the same learning intention.



Strategy 4 - Designing a Knowledge-Rich Curriculum

What
You plan the learning so that students know exactly what knowledge they need to learn and in what order.
You show them the big goal and the smaller steps (milestones) that will help them get there.
This removes uncertainty - everyone knows what they’re aiming for.
How
Photosynthesis Unit
Unit Goal (Long-Term Intention):
Students will understand what photosynthesis is and why it is essential for plant survival.

Knowledge Milestones (Clear Sequence of Learning)
You share these with pupils at the start of the unit:
Milestone 1 — Parts of a Plant
· I can name the leaf, stem, roots, and flower.
· I know what each part does.
Milestone 2 — What Plants Need to Grow
· I know plants need light, water, air, and space.
· I can explain why each one is important.
Milestone 3 — Chlorophyll and Light
· I know leaves contain something called chlorophyll.
· I know chlorophyll helps plants use sunlight.
Milestone 4 — Introduction to Photosynthesis
· I know plants make their own food.
· I can say this process is called photosynthesis.
Milestone 5 — The Photosynthesis Equation (Primary-friendly)
· I know plants need sunlight, water, and carbon dioxide.
· I know they make oxygen and glucose (food).

How this shows a knowledge-rich curriculum
· The learning is carefully sequenced from simple to more complex ideas.
· Students always know the goal and the steps needed to reach it.
· Each lesson links back to the long-term intention.


Strategy 5 - Sequence Concepts in Small Steps 
What
You break the Learning Objective (LO) into small, visible sub-objectives so pupils know:
1. What they are learning right now, and
2. How this small step helps them reach the bigger learning goal.
This reduces cognitive load and makes the learning pathway clear.
How
Main LO:
To understand what photosynthesis is.
You show pupils the small steps that build toward the LO.

🔹 Step 1: Know the parts of a plant
Sub-objective: I can name the leaf, stem, roots, and flower.
Why it matters: We need to know where photosynthesis happens.

🔹 Step 2: Know what plants need to survive
Sub-objective: I can say that plants need sunlight, water, and air.
Why it matters: These ingredients are used in photosynthesis.

🔹 Step 3: Understand the job of the leaf
Sub-objective: I know that leaves collect sunlight and take in air.
Why it matters: Leaves are the “photosynthesis factory.”

🔹 Step 4: Learn the simple meaning of photosynthesis
Sub-objective: I know that plants make their own food from sunlight, water, and air.
Why it matters: This is the core idea we are building toward.

🔹 Step 5: Put it all together
Sub-objective: I can explain the process of photosynthesis in a sentence.
Why it matters: This shows full understanding of the main LO.

Why this shows “Sequencing Concepts in Small Steps”
· Each step is small, clear, and achievable.
· Pupils always know what they’re learning now and how it helps with the bigger goal.
· The learning builds logically, preventing confusion and cognitive overload.
Strategy 6 - Big Questions
What
This helps pupils understand why they are learning the topic and what they are trying to find out by the end.
How
Primary Example (Photosynthesis Unit)
Big Question:
“How do plants make their own food?”
This question stays visible throughout the unit.

How lessons link to the big question:
Lesson 1: What are the parts of a plant?
(Helps us see where food-making happens.)
Lesson 2: What do plants need to grow?
(Introduces sunlight, water, and air—ingredients for photosynthesis.)
Lesson 3: What happens inside a leaf?
(Shows where plants collect sunlight and carbon dioxide.)
Lesson 4: What is photosynthesis?
(Answers the big question directly.)
Strategy 7 – Coherent Mapping
What
Shows where today’s LO sits within the year/sequence so students see the intended progression and relevance.
How
This helps pupils understand why they are learning the topic and what they are trying to find out by the end.
Simplified Explanation:
You show pupils where today’s learning fits in the bigger maths journey for the term or year.
This helps them understand why today’s LO matters and what it connects to next.
Tip: Use a visual map and point to today’s box as you introduce the LO.

Example: Place Value (Units, Tens, Hundreds)
Visual Learning Map (shared on the board or chart):
	Step 1
	Step 2
	Step 3
	Step 4
	Step 5

	Count to 100
	Understand units
	Understand tens
	Understand hundreds
	Compare and order 3-digit numbers


You highlight or circle Step 4 for today.

Today’s LO:
To understand the value of each digit in a 3-digit number (hundreds, tens, units).

Teacher Script (Coherent Mapping):
“Here is our place value journey for this half term.
We started by counting to 100… then we learned about units, then tens.
Today we are here” (teacher points to Step 4)
“—learning about hundreds and how hundreds, tens, and units work together in a number.
This step is important because next, we’ll be able to compare and order 3-digit numbers.”






Strategy 8 - Big Questions
What
All pupils work toward the same Learning Objective, but the tasks come in different challenge levels.
This helps everyone learn the key concept at a level that suits them.
Tiered tasks can be powerful but need careful framing. Please ensure that you use:
· Positive language – Avoid using tiered labels such as Silver, Gold, and Platinum, especially when Platinum represents the highest level.
· Consistent links to the LO
· Movement between tiers based on understanding, not ability labels!
How
Tiered Questions & Problems (Bird-Themed)
Learning Objective (LO):
To understand the value of each digit in a 3-digit number.

Eagle Level (LO: Understand - supported)
Task:
Circle the hundreds, tens, and units digits in these numbers:
· 245
· 306
· 178
(Focus: basic identification of place value.)

Sparrow Level (LO: Understand - apply)
Task:
Write the value of each digit:
· 352 → ___ hundreds, ___ tens, ___ units
· 407 → ___ hundreds, ___ tens, ___ units
(Focus: applying understanding by identifying digit values.)

Robin Level (LO: Understand — deepen)
Task:
Explain which number is greater and why:
· 482 or 428
· 305 or 350
Use words like hundreds, tens, units.
(Focus: deeper reasoning and comparing numbers.)
Strategy 9 - Learning Objectives vs Tasks
What
What it means (simplified):
The Learning Objective (LO) tells pupils what they should learn.
The task is simply what they will do to learn it.
Keeping these separate stops pupils from thinking “the activity” is the learning.
How
Primary Example (Place Value: Hundreds, Tens, Units)
LO: To understand the value of each digit in a 3-digit number.
(Teacher reads it aloud, then asks pupils: “What are we learning today? Say it in your own words.”)
Pupil answers might include:
· “We’re learning what the digits mean.”
· “We’re learning how hundreds, tens, and units work in numbers.”

Task:
Make place value cards and build the numbers your partner says (e.g., 342, 507, 189).

Teacher Framing:
“Remember, the LO is what you need to learn: the value of each digit.
The task - making and using place value cards - is just the way we practise that learning.”











Strategy 10 - Deliver Core; Signpost Hinterland
What
You make it clear what pupils must learn today (the core).
Then you show extra, optional learning (the hinterland) for pupils who finish or want to go deeper.
This helps pupils know what the priority is.
How
Core LO (what everyone must learn):
To know that light helps us see objects.
Task:
Sort objects into two groups:
· Objects that give out light
· Objects that do not give out light

Hinterland (optional extension):
If you finish, explore…
· How does light travel?
· What happens when light hits a mirror?
· Can you draw a simple diagram of a light beam?













Strategy 11 - Blend Knowledge & Experience 
What
You teach pupils the facts they need to know and the skills they need to use.
This helps them understand what they’re learning and how they will use it.
How
LO1 (Knowledge):
To know what a sequence is in programming.
LO2 (Experience/Skill):
To apply a sequence to make a Scratch character move across the screen.
Teacher Framing Example:
“First, we need to know the key idea: a sequence is a set of instructions in order.
Then we’ll apply that idea by creating a simple animation in Scratch that uses a correct sequence.”




Strategy 12 - Teach to the Top 
What
You show pupils a high standard of what great work looks like,
and then you give them steps and support to help them get there.
How
Ambitious LO:
To create a smooth, multi-step Scratch animation using sequences.

Teacher Models the “Top” Outcome:
The teacher shows a finished animation where:
· A character glides across the screen,
· Changes costume,
· And displays a message at the end.
Teacher says:
“This is the kind of animation we are aiming for today.”

Then the Teacher Unpacks the Steps (Scaffolding):
1. Add a sprite (character).
2. Create a sequence of movement blocks.
3. Add a costume change block.
4. Add a message block.
5. Test and improve the animation.












Strategy 13 - Exemplars
What
This helps pupils understand why they are learning the topic and what they are trying to find out by the end.
You show pupils exactly what good work looks like by using a clear example.
This helps them see the quality and structure you expect.
Tip: Use a traffic-light walkthrough of the exemplar:
· Green: Meets the LO
· Amber: Partially meets it
· Red: Misses it

How
Year 7 Computing Example: Writing an Algorithm in Pseudocode
Learning Objective:
To write a clear, step-by-step algorithm using correct pseudocode structure.

Teacher Exemplar (Pseudocode):
START
INPUT number
IF number > 10 THEN
    OUTPUT "Large number"
ELSE
    OUTPUT "Small number"
END IF
END

Traffic-Light Walkthrough
🟢 Green — Meets the LO
· Clear START and END
· Steps are in order
· Uses correct IF/ELSE structure
· Easy for someone else to follow
🟠 Amber — Partially Meets the LO
· Steps make sense
· BUT missing keywords like START/END
· Some indentation or layout unclear
· Logic mostly works, but could be clearer
🔴 Red — Misses the LO
· Instructions out of order
· Not using pseudocode words
· Hard to understand or incomplete












Strategy 14 -  Responsive Lesson Planning
What
You change the lesson as you go when you notice pupils need more help or a different pace.
This keeps the learning goal clear and achievable.
How
Planned LO:
To keep a steady beat while playing simple rhythms.
During the lesson, the teacher notices many pupils speeding up or slowing down.
Teacher says:
“We’re going to pause and go back to practising a steady beat together.
Before we play rhythms, we need to be secure with the beat.
We’re revisiting the LO so we can succeed.”
The teacher switches to clapping patterns with a metronome before returning to instruments.





Strategy 15 - Giving a Practical Demonstration 
What
You show pupils exactly how to do the skill so they can see what meeting the LO looks like.
How
PE Example: Sprinting Technique
Learning Objective:
To use an effective sprinting technique.
The teacher demonstrates:
· Starting position
· Strong knee lift
· Arms moving forward and back
· Fast, controlled strides
After the demonstration, the teacher asks:
“What three things did you notice that showed good sprinting technique?”
Pupils might answer:
· “You kept your arms moving straight.”
· “You lifted your knees high.”
· “You leaned forward slightly to increase speed.”














Strategy 16 - Giving a Practical Demonstration 

What
You show pupils how to complete the skill so they can see exactly what meeting the LO looks like.
How
Learning Objective:
To add 2-digit numbers using the column method accurately.
The teacher demonstrates on the board:
  47
+ 35
-----
Teacher talks through:
· Lining up tens and ones
· Adding ones first
· Carrying over to the tens column
· Adding tens next
After the demonstration, the teacher asks:
“What three things did you notice that showed how to meet today’s LO?”
Pupils might say:
· “You lined up the digits correctly.”
· “You added the ones before the tens.”
· “You carried the extra one over to the tens column.”













Strategy 17 - Giving a Practical Demonstration 
What
You break the skill into small, clear steps so pupils can see how to reach the Learning Objective on their own.
How
PE Example: Chest Pass in Basketball
Learning Objective:
To perform an accurate chest pass.
Scaffolded Steps:
1. Step 1 toward the LO:
Stand with feet shoulder-width apart, facing your partner.
2. Step 2 toward the LO:
Hold the ball at chest height with both hands.
3. Step 3 toward the LO:
Step forward with one foot to create power.
4. Step 4 toward the LO:
Push the ball forward using both hands, aiming for your partner’s chest.
5. Step 5 toward the LO:
Follow through with your arms to keep the pass straight.


Strategy 18 - Deliberate Vocabulary Development 
What
You teach pupils the exact words they need to understand and use so they can meet the LO.
This helps them explain their ideas clearly and show full understanding.
How
Learning Objective:
To describe a character using precise adjectives and expanded noun phrases.
On the board, the teacher writes:
Vocabulary you must use to meet the LO:
· adjective
· expanded noun phrase
· appearance
· personality
· detail

How the teacher uses it:
Before writing, the teacher says:
“These are the words you need to use to show you understand how to describe a character.
If you can use these correctly, you are meeting today’s LO.”
Students then draft sentences such as:
· “The tall, gloomy man shuffled across the room.”
· “Her bright, confident smile made everyone relax.”
They check their own writing to see if they used the required vocabulary.












Strategy 19 - Compare, Contrast & Categorise 
What
You show pupils two examples so they can decide which one fits the LO better.
This makes the key features of the learning really clear.
How
Science Example: States of Matter
Learning Objective:
To describe the particle arrangement in solids, liquids, and gases.
The teacher shows two diagrams on the board:
Example A:
Particles close together, neatly arranged.
Example B:
Particles spread out randomly with lots of space.
The teacher asks:
“Which diagram better meets today’s LO for a gas? Why?”
Pupils respond:
· “Example B is better because the particles are far apart.”
· “In gases, particles move freely, so B shows that.”
The class then categorises more diagrams into solid, liquid, or gas.
















Strategy 20 - Abstract Models with Concrete Examples 
What
You teach a big idea (the abstract model), then show real artworks so pupils can see how that idea works in practice.
How
Learning Objective:
To use contrast to make key elements stand out in an artwork.
Abstract Model (big idea):
Contrast = placing different elements (light vs dark, large vs small, smooth vs rough) next to each other to create impact.

Concrete Examples Shown to Students:
Example A:
A black silhouette of a tree against a bright yellow sunset.
Example B:
A portrait where one side of the face is brightly lit and the other side is in deep shadow (chiaroscuro).
Teacher Question:
“Map the model onto these examples - where do you see contrast?
How does each example meet today’s LO?”
Pupils might say:
· “Example A shows colour contrast: dark tree vs bright sky.”
· “Example B shows light and shadow contrast.”















Strategy 21 - Examples & Non-Examples
What
You show one answer that meets the LO and one that doesn’t, so pupils can clearly see the difference.
This helps them understand exactly what success looks like.
How

Business Studies Example: Market Segmentation
Learning Objective:
To explain how a business segments its market.

🟢 Example (Meets the LO):
“A sports clothing company segments its market by age and activity level.
For example, it creates different ranges for teenagers who play football and for adults who run.
This helps the business target the right customers with the right products.”
Why it meets the LO:
· Identifies segmentation methods
· Gives a business example
· Explains how segmentation helps

🔴 Non-Example (Does NOT meet the LO):
“A sports company sells shoes to everyone. People like sports, so they buy them.”
Why it misses the LO:
· No segmentation method is mentioned
· Too broad (“everyone”)
· No explanation of how segmentation works

Fixing the Non-Example (Student Task):
Teacher says:
“Turn the non-example into an example that meets the LO.
Which part did you change to meet the intention?”
A corrected version might be:
“A sports company segments its market by gender and sport type, selling different shoes for male basketball players and female tennis players.”






Strategy 22 - Worked Example & Backward Fading 
What
You first show the full answer step-by-step so pupils can see exactly how to meet the LO.
Then you gradually remove support, so pupils take over more of the process themselves.
How
Learning Objective:
To explain what a climate graph shows about temperature and rainfall.

Worked Example (Teacher Models Fully)
The teacher shows a climate graph for a tropical rainforest and models the process:
Step 1 – Identify temperature pattern (LO subskill: describe trends)
“Temperatures stay high all year, around 26–28°C.”
Step 2 – Identify rainfall pattern (LO subskill: read data accurately)
“Rainfall is very high, especially from March to July.”
Step 3 – Draw a conclusion (LO subskill: link evidence)
“This suggests a hot and wet climate, typical of tropical rainforest regions.”
Pupils watch and annotate.

Backward Fading (Support Gradually Removed)
Guided Attempt (Partial Support):
Students get a new climate graph.
Teacher gives prompts:
· “What is the temperature pattern?”
· “What is the rainfall pattern?”
· “What climate does this suggest?”
Independent Attempt (Support Removed):
Students analyse a third climate graph on their own, using the same structure but without prompts.








Strategy 23 - Giving an Explanation

What
You show pupils exactly how to structure their answer so they know what meeting the LO sounds like.
You give them sentence stems so they can explain clearly and correctly.
How
Learning Objective:
To give an opinion about school subjects and justify it.

Teacher Models the Explanation
Teacher says:
“To meet the LO, you must give an opinion and explain why.
Here is a model:
Je préfère les sciences parce que c’est intéressant.
(I prefer science because it is interesting.)”
The teacher points out the structure:
· Opinion → Je préfère…
· Justification → parce que…

Sentence Stems for Students to Use
· Je pense que… (I think that…)
· J’aime… / Je n’aime pas… (I like / I don’t like…)
· Ma matière préférée est… (My favourite subject is…)
· …parce que c’est… (because it is…)
· intéressant
· difficile
· amusant
· ennuyeux

Student Task
Using the stems, pupils create their own explanation:
Example:
J’aime le français parce que c’est amusant.
The teacher checks for BOTH required parts:
1. Opinion
2. Reason with parce que
Strategy 24 - Big Picture, Small Picture 

What
You show pupils how today’s LO fits into the bigger learning journey.
This helps them understand why today’s lesson matters.
How
You show pupils exactly how to structure their answer so they know what meeting the LO sounds like.
You give them sentence stems so they can explain clearly and correctly.
Maths Example: Place Value (Hundreds, Tens, Ones)
Slide 1 – Big Picture (Unit LO):
Unit LO: To understand and use place value to work confidently with 3-digit numbers.
Slide 2 – Small Picture (Today’s LO):
Today’s LO: To explain the value of each digit in a 3-digit number.

Teacher Explanation:
“Our big goal this unit is to understand place value so we can work confidently with 3-digit numbers.
Today’s lesson is one small step toward that.
To reach the big picture, we need to understand what each digit represents — the hundreds, tens, and ones.”
Strategy 25 - Aim High, Plan Support

What
You give pupils a high, ambitious Learning Objective, but you also make the supports very clear so everyone knows how they can succeed.
Pupils see both the target and the help available
How
Ambitious Learning Objective:
To explain what the Golden Rule means and how it can guide people’s actions.

Supports Available (Shared at the Start):
1. Vocabulary Support
· respect
· kindness
· treat others
· fairness
2. Sentence Starters
· “The Golden Rule means…”
· “This can guide people by…”
· “An example of this in real life is…”
3. Checklist for Success
Students must include:
✔ What the Golden Rule means
✔ How it guides behaviour
✔ A real-life example
4. Optional Teacher Conference
Pupils can meet with the teacher for a quick clarification or to check their plan.
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