Observing a Lesson for Inclusivity: Guidance for Trainees
When you’re observing a lesson for how children are included, you should consider how they are supported, and what barriers to learning may exist. The focus should be on pupils’ diverse needs, backgrounds, and stages of development, and on the strategies used by experienced teachers to address these.

3.1 Examining how pupils develop physically, socially and intellectually
During the observation, consider that pupils develop at different rates and in different ways. Look for evidence of how the lesson accounts for this.
What to look for:
· Physical development
· Are tasks accessible for pupils with fine/gross motor difficulties?
· Is the classroom layout supportive (e.g. seating, movement, use of equipment)?
· Are pupils allowed appropriate movement or sensory breaks?
· Social development
· How are relationships managed (peer interactions, group work, turn-taking)?
· Are routines and expectations clear and supportive?
· Are quieter or less confident pupils encouraged to participate?
· Intellectual (cognitive) development
· Is work pitched at different levels of challenge?
· Are scaffolds used (e.g. sentence stems, models, worked examples)?
· Are pupils given opportunities to explain thinking in different ways?
Barriers to learning to note:
· Language demands (especially for EAL pupils)
· Cognitive overload or pace
· Emotional factors (anxiety, confidence, motivation)
· Behavioural or attention-related needs

3.2 Examining the needs of pupils in the trainee’s class or year group
Trainees should link observations directly to the specific cohort they are working with in their placement school.
Consider:
· What are the identified needs within this class or year group?
(e.g. SEND, EAL, high prior attainers, pupils with SEMH needs)
· How does the teacher demonstrate awareness of these needs in planning and delivery?
· Are adaptations visible or subtle (e.g. targeted questioning, adult support, task design)?
Questions to reflect on:
· Who benefits most from the lesson structure?
· Are any pupils less engaged or excluded?
· How does the teacher monitor understanding and respond to misconceptions?

3.3 Examining differing backgrounds and factors shaping engagement and learning
Inclusivity includes recognising pupils’ cultural, linguistic, socioeconomic and family backgrounds.
What to observe:
· Representation in lesson content (examples, texts, images, contexts)
· Use of inclusive language and avoidance of stereotypes
· Sensitivity to pupils’ lived experiences
· Support for pupils with English as an Additional Language (EAL)
Factors shaping engagement may include:
· Cultural expectations around participation
· Prior educational experiences
· Access to resources outside school
· Family circumstances or community influences
Trainees should consider whether the lesson:
· Builds on pupils’ existing knowledge and experiences
· Avoids assumptions about home life or prior learning
· Creates a safe, respectful learning environment for all pupils

