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Fundamentals Study Group – Session 1: Professional Values
KEY NOTES
Monday 11 May | 4:15–5:15pm

Part 1 – Introduction to the Session, Study Group Expectations, and the Importance of Professional Values
The session opened with several technical difficulties as trainees joined the Teams meeting. Simona greeted trainees individually as they entered and attempted to troubleshoot issues with microphones, cameras, chat access, and participant permissions. She requested that everyone turn their cameras on so that the group could “see each other for the session,” explaining that this helped build a sense of connection and also allowed her to monitor whether anyone was experiencing connection issues.
Very early in the session, Simona explained that there had been unexpected problems with the Nearpod presentation. As a result, she informed trainees that they would instead use the Teams chat box to submit responses and participate in activities.
This immediately became an example of one of the core messages Simona reinforced throughout the session: teaching requires flexibility, adaptability, and problem-solving. While resolving the technical issues, she explained that teachers constantly have to navigate situations where things do not work as planned and must calmly adapt in the moment.
Once the session settled, Simona explained that this was the trainees’ first study group session, focusing specifically on Professional Values and elements of Safeguarding. She acknowledged that trainees had already spent significant time discussing professional values during Training Day 1, but explained why this area required further exploration. According to Simona, trainee difficulties during placements arise not from lesson delivery or subject knowledge, but from uncertainty around:
· professional judgement,
· professional conduct,
· safeguarding responsibilities,
· boundaries,
· responding appropriately to difficult situations.
Simona then introduced the structure of the study groups and explained how they differed from previous training sessions. She described the sessions as being much more similar to university seminars than lectures. Instead of trainers delivering large amounts of information while trainees listened passively, study groups would require trainees to:
· actively contribute,
· share reflections,
· discuss opinions,
· justify viewpoints,
· engage critically with ideas and scenarios.
She outlined the four study group themes that trainees would complete:
1. Professional Values and Safeguarding,
2. Behaviour for Learning vs Behaviour Management,
3. Lesson Planning,
4. Formative Assessment.
A particularly important part of the introduction focused on preparation work and how study group contributions connect to assessment. Simona explained that trainees are expected to review the materials uploaded in the workbook before each study group session. This preparation is important because it prevents valuable session time from being lost while trainees read documents for the first time. Instead, trainees should arrive already familiar with the material so discussions can immediately focus on deeper reflection and application.
Simona then introduced one of the key messages of the session: that all work completed during study groups can contribute toward trainees’ overall assessment portfolio. She explained that:
· prep work,
· written responses,
· participation in discussions,
· reflections,
· seminar activities
may all provide evidence against assessment objectives.
Simona stressed the importance of trainees being in a suitable learning environment where they could participate properly because these sessions formed “a vital opportunity” to demonstrate evidence toward the course criteria.

Part 2 – Understanding the Assessment Process, Assessment Objectives, and Academic Expectations
After introducing the purpose and structure of the study groups, Simona moved into a detailed explanation of the course assessment process. She explained that understanding the assessment system was essential because trainees needed to take ownership of their own progress and understand exactly what they were being assessed against throughout the course.
To support this, Simona shared the workbook and guided trainees through the “Assessment Guide and Key Documents” section located within the course materials. She checked that trainees were familiar with the workbook layout and explained where resources, uploads, and assessment information could be found. She specifically highlighted two documents as particularly important:
· the Assessment Guide to Weekly Tasks,
· the Assessment Command Word Key and Examples.
Simona explained that the Assessment Guide contains every major task trainees are required to complete during the course and clearly identifies which Assessment Objectives (AOs) are attached to each piece of work. She encouraged trainees to think of these assessment objectives in the same way teachers use learning objectives with pupils in classrooms.
She advised trainees to:
· review the assessment objectives before beginning a task,
· keep the objectives visible while writing,
· continually self-assess whether their work meets the criteria,
· revisit the criteria again before submitting assignments.
Simona stressed that she wanted trainees to actively use the criteria to guide the quality and focus of their responses.
Using the example of the Training Day 1 Reflection, Simona demonstrated how a single piece of work could assess multiple assessment objectives simultaneously. 
She explained that each criterion needed careful attention. For example, if an assessment objective referred to both personal skills and personal qualities, trainees needed to ensure that they discussed both elements rather than focusing only on one area. 
A major focus of this section was helping trainees understand the purpose of action points and feedback. Simona reassured the group that virtually all trainees begin the course receiving action points and that these should not be viewed negatively. Instead, action points were described as:
· developmental guidance,
· next steps for improvement,
· opportunities to strengthen future work.
She clarified that receiving an action point does not automatically mean the trainee has failed an assessment objective. Some action points may identify areas where writing could become stronger, such as:
· spelling,
· punctuation,
· grammar,
· clarity of explanation,
· depth of analysis,
· missing contextual detail.
Simona strongly advised trainees not to ignore action points until the end of the course. She explained that the purpose of feedback is to help trainees improve progressively so that future assignments naturally become stronger over time. If trainees postpone responding to action points, they risk repeating the same mistakes repeatedly across multiple submissions.
She also explained the practical process for responding to feedback. Rather than deleting and re-uploading assignments, trainees should respond directly to action points through comments. She referenced previous cohorts where trainees had mistakenly deleted and reuploaded amended work and clarified that this was not necessary.
Victoria then asked where trainees would actually see their action points and feedback. Simona explained the moderation and marking process in detail:
1. Simona marks the work initially,
2. it is then checked internally by April,
3. Michelle conducts a final moderation stage,
4. the portfolio is eventually externally assessed by NCFE.
She explained that trainees would receive notifications and comments through the Trainee Hub once feedback became available and reassured Victoria that trainees usually locate the comments easily through the platform alerts.
The session then moved into a detailed explanation of the Assessment Command Word Key, which Simona described as essential for understanding the level of writing expected in assignments. She asked trainees whether they had already reviewed the document and praised them when many confirmed they had followed instructions from the Monday Mailer and looked at it in advance.
Simona explained that the command words indicate different levels of analytical depth. For example:
· examine requires explanation supported by examples,
· analyse requires deeper thinking involving reasons, impact, cause, and effect.
She warned trainees against writing in a superficial or “bullet-point style” where points are listed without explanation. Instead, she encouraged trainees to assume the reader knows nothing and to explain ideas fully with evidence and examples.
To model stronger academic writing, Simona used the example of pupil engagement. She explained that simply stating:
“The pupils were engaged”
does not provide enough evidence or analytical depth. Instead, trainees should describe:
· what engagement looked like,
· the behaviours pupils demonstrated,
· observable classroom evidence,
· how the teacher recognised engagement,
· the impact this had on learning.
Examples she gave included:
· pupils raising their hands,
· collaborating effectively,
· responding to teacher questioning,
· settling quickly into routines,
· participating actively in tasks.
She demonstrated how strong reflective writing combines:
· explanation,
· classroom examples,
· evidence,
· further elaboration,
· discussion of impact.
Simona also encouraged trainees to consider both the presence and absence of effective practice. For example, routines could be discussed by explaining:
· what effective routines look like,
· what happens when routines are absent,
· how this impacts behaviour and learning.
Towards the end of this section, Simona emphasised that the entire course functions as a portfolio of evidence. Every assignment, study group activity, reflection, and response contributes toward a body of evidence demonstrating trainees’ progress and competence towards the assessment objectives that they are assessed against. This portfolio is then reviewed externally by NCFE, who determine whether trainees have sufficiently met the assessment criteria overall.
She reassured trainees that the assessment objectives appear multiple times throughout the course, giving repeated opportunities to improve and demonstrate progress over time.

Part 3 – Exploring Teaching as a Profession Rather Than “Just a Job”
Simona transitioned into the main conceptual discussion of the session: whether teaching should be considered a profession rather than simply a job. She introduced the session outcomes, explaining that trainees would explore:
· making careful professional judgements,
· understanding why teaching is considered a profession,
· identifying professional priorities and habits,
· examining ethical, moral, and legal responsibilities,
· developing their own teaching persona and professional identity.
Simona emphasised that professional judgement in teaching requires significant care because teachers regularly deal with sensitive issues involving children, safeguarding concerns, parents, and colleagues. She explained that professional confidence develops partly through understanding:
· school policies,
· safeguarding systems,
· professional expectations,
· communication procedures,
· ethical boundaries.
She also introduced the idea that trainees are actively constructing a teaching persona. According to Simona, pupils continuously observe teachers and form impressions about:
· fairness,
· consistency,
· authority,
· professionalism,
· boundaries,
· reliability,
· authenticity.
She explained that every interaction sends signals to pupils. For example, students quickly notice:
· whether teachers apply rules consistently,
· whether teachers follow the same expectations they impose on pupils,
· how teachers speak to others,
· how teachers react under pressure,
· whether behaviour expectations are fair.
This discussion reinforced the idea that professional values are demonstrated constantly through conduct and relationships, not just through formal safeguarding actions or policies.
The first major discussion activity asked trainees:
“How might a profession differ from a job?”
Simona encouraged trainees not simply to give opinions, but to justify their viewpoints with reasoning and evidence. 
Several trainees provided thoughtful and detailed responses.
Tariro’s Contribution
Tariro argued that:
· a job is based primarily on skills and expertise,
· whereas a profession is governed by principles and values.
She specifically linked teaching to:
· safeguarding,
· trust,
· responsibility,
· dependency from pupils and families.
Simona praised this response because it recognised that professions involve moral and ethical responsibilities extending beyond simply completing tasks or earning income.
Nathan’s Contribution
Nathan argued that professions require:
· specialist knowledge,
· extensive training,
· deeper understanding,
· commitment to responsibility.
He contrasted teaching with some retail work, explaining that many jobs allow individuals to “show up, do what is needed, and forget about it” afterwards, whereas teaching involves:
· study,
· preparation,
· ongoing reflection,
· understanding values and responsibilities.
Simona highlighted how Nathan’s response recognised the intellectual and emotional commitment required within teaching.
Victoria’s Contribution
Victoria compared professions to careers such as medicine, arguing that professions typically involve:
· qualifications,
· specialised training,
· years of study,
· experience development before expertise is recognised.
She argued that becoming a professional involves gradually building expertise over time rather than simply being employed within a role.
Simona praised all of the responses and then deliberately complicated the discussion by introducing the example of professional footballers. She asked trainees whether footballers should be considered professionals or simply people doing a job.
Victoria’s Reflection on Footballers
Victoria initially argued that footballers could be viewed as both:
· professionals because they train and develop specialist skills,
· but also workers performing a job.
She initially suggested that footballers may not carry the same level of emotional responsibility outside work that teachers do.
Simona responded by exploring the idea of accountability and emotional responsibility. She suggested that teaching extends beyond contractual working hours because:
· teachers often continue worrying about safeguarding concerns,
· difficult pupil situations remain emotionally present outside work,
· teachers frequently carry professional concerns home with them.
After reflecting further, Victoria reconsidered her argument and acknowledged that footballers also maintain:
· strict diets,
· training routines,
· sports science commitments,
· performance expectations outside official working hours.
She therefore revised her position and concluded that football may also qualify as a profession.
Simona used this moment to reinforce an important academic principle:
there is not always a single “correct” answer, but strong professional reasoning and justification are essential.
Tariro’s Contribution on Accountability
Tariro added another perspective, arguing that teaching involves greater individual accountability because teachers directly influence children’s development and wellbeing. She explained that:
· teachers hold responsibility for safeguarding and decision-making,
· whereas footballers operate more as part of a wider team structure.
This contribution shifted the conversation toward the social responsibilities attached to teaching.
The Luis Suarez Example
Simona then introduced the example of footballer Luis Suarez, describing how he had:
· bitten opponents on multiple occasions,
· racially abused other players,
· yet still remained one of the world’s top footballers playing for elite clubs such as Barcelona and Liverpool.
She explained that despite these incidents, Suarez received bans that were relatively temporary and continued his professional career successfully. Simona then challenged trainees to compare this with teaching:
“If you did something like that as a teacher, how long do you think you would remain in that job?”
This question led into a detailed discussion about:
· public trust,
· safeguarding,
· abuse of power,
· professional expectations,
· moral accountability.
Lianne’s Reflection on Trust and Professionalism
Simona asked whether inappropriate behaviour by footballers only affects the direct victim or whether it has a wider social impact. Lianne responded that such behaviour affects:
· fans watching, 
· children influenced by the player, 
· the football club, 
· the player’s family, 
· and a much wider group of people connected to them. 
Her contribution supported the idea that public figures hold social influence and responsibility because many young people look up to them as role models. This linked closely to the wider session theme that professionals - including teachers - are constantly observed and judged by society.
Matthew’s Reflection on Trust and Professionalism
Matthew argued that teachers are held to a significantly higher standard because they occupy positions of trust within society. He explained that teachers are viewed as:
· trusted adults,
· authority figures,
· protectors of children,
· representatives of schools and communities.
He referenced media coverage surrounding inappropriate teacher-student relationships and explained that even when situations may be legally complex, society still views teachers as having abused positions of trust. He connected this directly to safeguarding and professional expectations.
Matthew also explained that teachers cannot simply “switch off” their professional responsibilities because their role carries constant accountability. He described teaching as fundamentally different from many jobs because:
· children are vulnerable,
· teachers influence development,
· schools expect professional conduct,
· society places trust in teachers,
· safeguarding responsibilities are continuous.
Simona expanded on Matthew’s points by discussing how professional expectations of teachers have increased over time. She referenced Alan Newland’s experiences across different decades in education and described how society now responds far more critically to incidents involving schools, safeguarding, or supervision than in previous generations.
This section of the session ultimately established several key themes:
· teaching involves public trust,
· professions involve accountability beyond working hours,
· teachers hold positions of responsibility over vulnerable individuals,
· professional values shape decision-making,
· safeguarding underpins professional conduct,
· society expects teachers to uphold exceptionally high standards.

Part 4 – Teaching as Public Service, Safeguarding Responsibilities, and Continuous Professional Development
Following the discussion around professions, accountability, and public trust, Simona developed the conversation further by introducing the concept of teaching as a public service. She encouraged trainees to think beyond subject delivery and consider the broader social responsibility teachers hold within communities.
Simona asked trainees what is meant by the phrase:
“Teachers provide a public service.”
This prompted discussion around the responsibilities teachers hold not only toward pupils, but also toward:
· parents and carers,
· school communities,
· wider society,
· future generations.
Victoria’s Contribution – Education and Safeguarding as Public Duty
Victoria responded by explaining that teachers educate children within their communities and also have a duty to safeguard them both inside and outside school. She described safeguarding as part of teachers’ public responsibility because society entrusts schools with children’s wellbeing and safety.
Simona expanded significantly on this point. She explained that teachers are trained not only in:
· subject knowledge,
· curriculum delivery,
· pedagogy,
but also in highly specialised professional responsibilities such as:
· safeguarding,
· appropriate professional language,
· recognising vulnerability,
· responding to disclosures,
· maintaining professional boundaries,
· understanding acceptable conduct.
She stressed that safeguarding knowledge is highly specialised and not something all members of the public possess. In this sense, teaching shares characteristics with other professions such as medicine and social care because teachers are entrusted with vulnerable individuals and expected to make careful professional judgements.
Simona repeatedly returned to the idea of trust throughout this section. She explained that parents and carers place enormous trust in teachers every day, particularly when pupils are:
· attending trips,
· participating in activities outside classrooms,
· spending long periods of time in school care.
She encouraged trainees to think about the expectations parents hold regarding:
· teacher conduct,
· communication,
· supervision,
· fairness,
· behaviour management,
· safety.
According to Simona, these expectations shape how teachers are perceived publicly and contribute to the professional status of teaching.
Simona’s Personal Example – School Trip Accountability
To illustrate this idea further, Simona shared a personal experience from when she was a newly qualified teacher. She described taking pupils on a school trip where many children had never travelled on a train before. She recalled feeling uncertain afterwards about whether she had managed the experience successfully.
A few days later, however, the school received an email from a governor at another school who had observed the pupils and teacher during the trip. The governor praised:
· the pupils’ behaviour,
· the professionalism shown,
· the conduct of the teacher,
· the organisation of the group.
Simona used this anecdote to demonstrate that teachers are constantly visible representatives of their schools and profession, even outside classrooms. She explained that public observation can work positively or negatively:
· strong professional conduct can build trust and reputation,
· poor conduct could result in complaints, safeguarding concerns, or reputational damage.
This reinforced the wider theme that teaching professionalism extends beyond formal teaching time and influences how schools and teachers are viewed within communities.
Commitment to the Role and Professional Interest
Simona then asked trainees whether commitment and genuine interest in the role are important characteristics of teaching professionals.
Tariro responded that teachers need to care about the role because otherwise they risk:
· becoming disengaged,
· performing responsibilities superficially,
· failing to think carefully about their actions and decisions.
Simona agreed and explained that teachers must remain conscious of:
· the decisions they make,
· the language they use,
· the example they set,
· the consequences of their actions.
She linked this directly to reflective practice and safeguarding, explaining that teachers constantly need to think carefully about how their conduct affects others.
The Importance of Continuous Professional Development (CPD)
The discussion then moved into ongoing professional development. Simona asked trainees whether training should stop once someone becomes a qualified teacher or whether continuous development remains necessary throughout a teaching career.
Matthew that professional development is essential because:
· education changes constantly,
· teaching approaches evolve,
· expectations around SEND and neurodiversity continue developing,
· curriculum expectations change over time,
· society changes,
· children’s developmental needs shift.
He explained that teaching differs from many jobs because every day is genuinely different. According to Matthew:
· pupils’ emotions change daily,
· home experiences affect behaviour,
· biological and social development influence learning,
· children often struggle to advocate for themselves,
· teachers therefore need ongoing understanding and adaptability.
Simona expanded on his points by discussing the wider developmental role teachers play in pupils’ lives. She explained that teaching is not simply about delivering academic content but also about supporting:
· social development,
· moral development,
· emotional development,
· confidence,
· communication skills,
· future citizenship.
She reminded trainees that pupils eventually grow into:
· adults,
· parents,
· workers,
· voters,
· community members.
Therefore, teachers influence not only individual pupils but also society more broadly.
Teachers as Stable and Trusted Adults
One of the most emotionally significant moments of the session came when Simona reflected on the fact that some children may not have stable or trustworthy adults in their home lives. She explained that teachers - particularly primary teachers who spend large portions of the day with the same pupils - may become:
· the most stable adult figure in a child’s life,
· a trusted source of support,
· a model of consistency and care.
This observation deepened the earlier discussion around safeguarding and professionalism. Simona explained that because of this trust and influence, teachers must constantly consider:
· the consequences of their actions,
· the judgements they make,
· the standards they model,
· the example they set for pupils.
The section ultimately reinforced several interconnected ideas:
· teaching is fundamentally a public service,
· safeguarding sits at the centre of professional responsibility,
· teachers are continuously observed and trusted by society,
· professional conduct extends beyond classrooms,
· ongoing development is essential throughout a teaching career,
· teachers influence pupils academically, socially, morally, and emotionally.

Part 5 – Non-Negotiables, Professional Boundaries, and Legal, Ethical, and Moral Responsibilities
Simona transitioned into a detailed discussion around the “non-negotiables” previously introduced during Training Day 1. She explained that the purpose of revisiting these expectations was to help trainees think more deeply about:
· professional conduct,
· boundaries,
· safeguarding,
· professional judgement,
· how teachers make decisions in complex situations.
Simona displayed the non-negotiables list and posed the next major discussion question:
“Are all non-negotiables equal, or are some fundamentally more important than others? Why?”
She encouraged trainees to think critically rather than simply assuming all expectations carried identical weight. Trainees were asked to identify:
· which non-negotiables they considered most important,
· why they viewed them that way,
· how they connected to professionalism and safeguarding.
Simona also thanked Nathan specifically for continuing to participate actively through the chat despite his ongoing microphone and camera difficulties. She acknowledged that remaining engaged after a long working day while unable to participate verbally was not easy, reinforcing the supportive tone of the session.
Nathan’s Reflection on Boundaries and Organisation
Nathan argued that some non-negotiables are more important than others, particularly:
· establishing boundaries,
· organisation,
· punctuality,
· professionalism.
He explained that these behaviours help prevent safeguarding concerns and model appropriate conduct for pupils.
Simona implicitly linked this to role modelling, highlighting how pupils learn expected behaviours through observing teachers’ conduct.
Victoria’s Reflection on Conduct and Role Modelling
Victoria argued that several non-negotiables work “hand in hand,” particularly:
· social engagement,
· establishing boundaries,
· punctuality,
· professional dress,
· being polite and present.
She explained that all of these contribute to how teachers:
· present themselves professionally,
· model behaviour to pupils,
· demonstrate professionalism within school communities.
Victoria also added that safeguarding children should be considered one of the most important responsibilities of all, even though it was not explicitly listed in the non-negotiables displayed.
Tariro’s Reflection on “Taking an Interest”
Tariro offered a particularly reflective interpretation. She argued that all non-negotiables matter, but identified:
“taking an interest”
as potentially the most foundational expectation because it underpins every other professional behaviour.
She explained that taking an interest means:
· genuinely caring about pupils,
· understanding colleagues,
· paying attention to the school environment,
· recognising how to respond appropriately to individuals and situations.
She also linked this directly to safeguarding and professional awareness.
Simona praised this interpretation and used it as a transition into a much deeper discussion about:
· legal responsibilities,
· ethical responsibilities,
· moral responsibilities.
Defining Legal, Ethical, and Moral Responsibilities
Simona explained that professional responsibilities in teaching can often be divided into three categories:
Legal Responsibilities
These are responsibilities defined directly by law. Breaking them would constitute illegal behaviour and could involve:
· safeguarding breaches,
· criminal investigations,
· legal consequences,
· formal disciplinary action.
Ethical Responsibilities
These are expectations created by the teaching profession itself. While not necessarily illegal if broken, they still represent serious professional concerns and could result in:
· disciplinary meetings,
· complaints,
· reputational damage,
· concerns from senior leadership.
Moral Responsibilities
These relate more to personal beliefs and values — what individuals personally believe is right or wrong, even where there may not be explicit legal or professional guidance.
Simona stressed that professional situations are not always straightforward and that the boundaries between these categories can sometimes become blurred depending on context, interpretation, and school culture.
Tariro’s Interpretation – Professional Curiosity as Safeguarding
Tariro argued that “taking an interest” could actually become a legal safeguarding responsibility if interpreted as “professional curiosity”:
· noticing changes in pupils,
· remaining professionally curious,
· paying attention to behaviour,
· recognising warning signs,
· identifying concerns quickly.
Simona strongly agreed with this interpretation and reinforced the idea that safeguarding is not limited to reacting after disclosures occur, but also involves attentive observation and professional awareness.
School Culture and Staffroom Relationships
The conversation then shifted toward workplace relationships and school culture. Simona introduced an example involving teachers who avoid engaging with colleagues or never enter the staffroom. She asked trainees to consider whether:
· social engagement is merely optional,
· or whether relationship-building itself becomes professionally important.
Tariro initially suggested this was more of a moral responsibility than a legal one because no policy requires teachers to socialise. Simona then complicated the issue further by asking what might happen if a teacher consistently isolates themselves and later suddenly needs support from colleagues.
Victoria reflected thoughtfully on this scenario. She explained that:
· approaching colleagues might feel awkward,
· professional relationships would not have been built,
· confidence to seek support might be weaker,
· colleagues may perceive interactions differently if relationships have not previously existed.
Simona used this example to reinforce the importance of professional collaboration and community within schools. She connected it back to earlier course activities such as:
· the school community project,
· safeguarding meetings,
· interactions with staff,
· professional conversations.
According to Simona, these activities are intentionally designed to help trainees:
· build confidence speaking professionally,
· develop support networks,
· strengthen communication skills,
· become comfortable seeking guidance when needed.
Social Media and Professional Conduct
Toward the end of the discussion, Simona introduced social media professionalism as another example of ethical and professional responsibility. She explained that certain behaviours online may not technically be illegal but could still create serious professional concerns.
Using the example of a teacher posting revealing modelling photos online, she explained that:
· such behaviour might not break the law,
· but parents or school leaders may question professional judgement,
· public trust could be affected.
However, she clarified that situations involving pupils or safeguarding breaches would move firmly into the legal category because they involve direct violations of professional safeguarding responsibilities.
Final Reflection of the Section
Simona concluded this part of the session by encouraging trainees to begin analysing professional situations through the lens of:
· legality,
· ethics,
· morality.
She explained that this framework would help trainees make more informed professional decisions and better understand:
· the seriousness of situations,
· when to seek support,
· when safeguarding procedures are necessary,
· how professional judgement operates within schools.
This section ultimately deepened trainees’ understanding that professionalism in teaching is not always black and white. Instead, teachers constantly navigate complex situations requiring:
· reflection,
· judgement,
· safeguarding awareness,
· emotional intelligence,
· collaboration,
· ethical awareness,
· professional accountability.

Part 5 – Non-Negotiables, Professional Boundaries, and Legal, Ethical, and Moral Responsibilities
After exploring teaching as a public service and discussing the wider responsibilities attached to the profession, Simona transitioned into a detailed discussion around the “non-negotiables” previously introduced during Training Day 1. She explained that the purpose of revisiting these expectations was to help trainees think more deeply about:
· professional conduct,
· boundaries,
· safeguarding,
· professional judgement,
· how teachers make decisions in complex situations.
Simona displayed the non-negotiables list and posed the next major discussion question:
“Are all non-negotiables equal, or are some fundamentally more important than others? Why?”
She encouraged trainees to think critically rather than simply assuming all expectations carried identical weight. Trainees were asked to identify:
· which non-negotiables they considered most important,
· why they viewed them that way,
· how they connected to professionalism and safeguarding.
Simona also thanked Nathan specifically for continuing to participate actively through the chat despite his ongoing microphone and camera difficulties. She acknowledged that remaining engaged after a long working day while unable to participate verbally was not easy, reinforcing the supportive tone of the session.
Nathan’s Reflection on Boundaries and Organisation
Nathan argued that some non-negotiables are more important than others, particularly:
· establishing boundaries,
· organisation,
· punctuality,
· professionalism.
He explained that these behaviours help prevent safeguarding concerns and model appropriate conduct for pupils.
Simona implicitly linked this to role modelling, highlighting how pupils learn expected behaviours through observing teachers’ conduct.
Victoria’s Reflection on Conduct and Role Modelling
Victoria argued that several non-negotiables work “hand in hand,” particularly:
· social engagement,
· establishing boundaries,
· punctuality,
· professional dress,
· being polite and present.
She explained that all of these contribute to how teachers:
· present themselves professionally,
· model behaviour to pupils,
· demonstrate professionalism within school communities.
Victoria also added that safeguarding children should be considered one of the most important responsibilities of all, even though it was not explicitly listed in the non-negotiables displayed.
Tariro’s Reflection on “Taking an Interest”
Tariro offered a particularly reflective interpretation. She argued that all non-negotiables matter, but identified:
“taking an interest”
as potentially the most foundational expectation because it underpins every other professional behaviour.
She explained that taking an interest means:
· genuinely caring about pupils,
· understanding colleagues,
· paying attention to the school environment,
· recognising how to respond appropriately to individuals and situations.
She also linked this directly to safeguarding and professional awareness.
Simona praised this interpretation and used it as a transition into a much deeper discussion about:
· legal responsibilities,
· ethical responsibilities,
· moral responsibilities.
Defining Legal, Ethical, and Moral Responsibilities
Simona explained that professional responsibilities in teaching can often be divided into three categories:
Legal Responsibilities
These are responsibilities defined directly by law. Breaking them would constitute illegal behaviour and could involve:
· safeguarding breaches,
· criminal investigations,
· legal consequences,
· formal disciplinary action.
Ethical Responsibilities
These are expectations created by the teaching profession itself. While not necessarily illegal if broken, they still represent serious professional concerns and could result in:
· disciplinary meetings,
· complaints,
· reputational damage,
· concerns from senior leadership.
Moral Responsibilities
These relate more to personal beliefs and values — what individuals personally believe is right or wrong, even where there may not be explicit legal or professional guidance.
Simona stressed that professional situations are not always straightforward and that the boundaries between these categories can sometimes become blurred depending on context, interpretation, and school culture.
Tariro’s Interpretation – Professional Curiosity as Safeguarding
Tariro argued that “taking an interest” could actually become a legal safeguarding responsibility if interpreted as:
· noticing changes in pupils,
· remaining professionally curious,
· paying attention to behaviour,
· recognising warning signs,
· identifying concerns quickly.
Simona strongly agreed with this interpretation and described it as an excellent example of professional curiosity. She explained that safeguarding often relies upon teachers:
· noticing unusual behaviour,
· recognising body language changes,
· identifying patterns,
· questioning things that “don’t feel right.”
This discussion reinforced the idea that safeguarding is not limited to reacting after disclosures occur, but also involves attentive observation and professional awareness.
School Culture and Staffroom Relationships
The conversation then shifted toward workplace relationships and school culture. Simona introduced an example involving teachers who avoid engaging with colleagues or never enter the staffroom. She asked trainees to consider whether:
· social engagement is merely optional,
· or whether relationship-building itself becomes professionally important.
Tariro initially suggested this was more of a moral responsibility than a legal one because no policy requires teachers to socialise. Simona then complicated the issue further by asking what might happen if a teacher consistently isolates themselves and later suddenly needs support from colleagues.
Victoria reflected thoughtfully on this scenario. She explained that:
· approaching colleagues might feel awkward,
· professional relationships would not have been built,
· confidence to seek support might be weaker,
· colleagues may perceive interactions differently if relationships have not previously existed.
Simona used this example to reinforce the importance of professional collaboration and community within schools. She connected it back to earlier course activities such as:
· the school community project,
· safeguarding meetings,
· interactions with staff,
· professional conversations.
According to Simona, these activities are intentionally designed to help trainees:
· build confidence speaking professionally,
· develop support networks,
· strengthen communication skills,
· become comfortable seeking guidance when needed.
Social Media and Professional Conduct
Toward the end of the discussion, Simona introduced social media professionalism as another example of ethical and professional responsibility. She explained that certain behaviours online may not technically be illegal but could still create serious professional concerns.
Using the example of a teacher posting revealing modelling photos online, she explained that:
· such behaviour might not break the law,
· but it could still raise ethical concerns within schools,
· parents or school leaders may question professional judgement,
· public trust could be affected.
However, she clarified that situations involving pupils or safeguarding breaches would move firmly into the legal category because they involve direct violations of professional safeguarding responsibilities.
Final Reflection of the Section
Simona concluded this part of the session by encouraging trainees to begin analysing professional situations through the lens of:
· legality,
· ethics,
· morality.
She explained that this framework would help trainees make more informed professional decisions and better understand:
· the seriousness of situations,
· when to seek support,
· when safeguarding procedures are necessary,
· how professional judgement operates within schools.
This section ultimately deepened trainees’ understanding that professionalism in teaching is not always black and white. Instead, teachers constantly navigate complex situations requiring:
· reflection,
· judgement,
· safeguarding awareness,
· emotional intelligence,
· collaboration,
· ethical awareness,
· professional accountability.

Part 6 – Final Guidance, Assignment Clarifications, Reflection Expectations, and Closing Discussions
Before ending the main session, Simona directed trainees back to the workbook and explained the purpose of the Study Group Reflection Form located under “Study Group 1.” She instructed trainees to complete the form ideally before the end of the following day. 
She explained that the purpose of the reflection task was not simply to summarise the session, but to encourage trainees to:
· identify key concepts, 
· reflect strategically, 
· apply ideas to their own practice, 
· consider how the learning could influence their professional development. 
Simona emphasised that trainees should avoid writing vague or overly general reflections. Instead, they should focus on:
· specific strategies, 
· professional ideas, 
· safeguarding concepts, 
· examples discussed during the session, 
· how these ideas could influence future classroom practice. 
She described the long-term aim of the study groups as helping trainees gradually build a “repertoire” of:
· strategies, 
· theories, 
· professional understanding, 
· reflective practice, 
· classroom approaches.
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