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1. Overall focus of the Applied course
April explained that the Applied course builds on the Fundamentals course. The Fundamentals covered the basics; Applied is intended to broaden trainees’ understanding of the wider school context while helping them refine and develop their professional practice. As April summarised at the end: trainees have “completed the basics” and are now “looking at the wider school and fine-tuning key T&L skills.”
The rationale for the course is to help trainees:
· manage workload and build resilience;
· cultivate effective working relationships and stronger professional habits;
· create increasingly inclusive, safe and personalised learning environments;
· recognise teachers’ ethical, pastoral and safeguarding responsibilities;
· develop their practice through reflection, coaching, feedback and wider-school experiences.
The course leads to a Level 4 Award in Applied Teaching Practices and can contribute towards trainees’ CPD.
A particularly important message from April was that trainees are working on all three Assessment Objectives simultaneously each week, rather than completing one AO before moving on to the next.

2. The three Assessment Objectives / themes
AO1 / Theme 1 – Professionalism and professional relationships
The first theme centres on professional skills, qualities and relationships. April highlighted professional relationships based on trust, mutual respect and clear communication, including communication with the Professional Assessor (PA).
AO1 is described on the course as:
“Understand, develop, demonstrate and reflect on key professional skills and qualities.”
It includes consideration of:
· professional characteristics and qualities;
· professional and personal boundaries;
· what it means for teaching to be a profession;
· effective professional relationships;
· mentoring and coaching;
· taking ownership of professional development;
· engaging with and responding to feedback.
Trainee feedback – Theme 1: Joanna
Joanna reflected that she had wanted to become a teacher who was “firm but fair”, particularly because she had experienced behavioural difficulties towards the end of the previous year. She had focused on the sanctions element of the school behaviour policy and felt she had become much more confident about when and how to apply sanctions and about applying them consistently alongside other members of staff.
She felt she had adopted the “firm but fair” persona she originally envisaged, although this year she was trying to introduce a more fun element to her school persona. She had started a book club as her Fundamentals school-community project and had enjoyed introducing fun and enjoyment with Year 3 and 4 pupils. However, she recognised that she still needed to balance this with pupils understanding that there would also be work and expectations. She felt the smaller setting was helping her get to know the children more.
When considering what is vital for teachers to be effective, Joanna identified trustworthiness as particularly important. Teachers are trusted members of society with significant responsibility for educating children, so trustworthiness should extend to relationships with both pupils and colleagues. She also identified hard work, explaining that teaching requires organisation, preparation and willingness to put the necessary hours in.
Finally, Joanna highlighted the importance of appropriate boundaries with adults and children. This included knowing when to switch off from work-related group chats and not sending emails at all hours, as well as maintaining professional boundaries with pupils. She described the balance between getting to know pupils and recognising that teachers are human beings while avoiding divulging too much personal information and remaining professional.
April thanked Joanna for her feedback and pointed out that she had already touched on around four assessment criteria, including personal boundaries, professional characteristics and the concept of teaching as a profession. April also emphasised that teachers continually change and develop their professional personas according to their school context, situation and their own development.

AO2 / Theme 2 – Applied teaching skills
Theme 2 develops four applied teaching/professional skills, drawing on aspects of the Teachers’ Standards:
1. Learning environments – including inclusive learning environments and strong relationships.
2. Inclusive teaching – supporting pupils with a range of additional needs.
3. Lesson planning and teaching & learning strategies – explored in greater depth during Training Day 2.
4. Secure subject knowledge.
April stressed that different Teachers’ Standards are being covered rather than simply repeating the Fundamentals course.
Trainee feedback – Theme 2: Nathan
Nathan considered what makes a good lesson. Drawing on previous observations and feedback from his in-school mentor, he felt that an important measure was whether pupils had made progress towards the intended end goal.
He recognised that a lesson could appear unsuccessful because pupils were struggling to understand something, but if they were focused, making an effort and genuinely trying to grasp the learning, the teacher could reflect afterwards and adapt their approach. By contrast, if pupils were not attempting the work and behaviour prevented learning, he was more likely to regard this as a poor lesson.
Nathan also identified the importance of pupils being appropriately challenged, achieving understanding and learning within a safe learning environment.
For an inclusive lesson and learning environment, Nathan identified differentiation as important so that all pupils can access the information and learning. He discussed adapting teaching techniques and activities to suit the pupils and environment – for example, recognising that pupils may respond differently to visual approaches, writing or activities such as gap-filling.
His central point was that pupils should feel that they can achieve. In his context, once a pupil feels that something is too difficult or that they cannot do it, this can affect them for the remainder of the day.
April thanked Nathan for his feedback and that he had touched on several key aspects and skills covered in AO2.
AO3 / Theme 3 – Holistic education and the whole-child approach
Theme 3 focuses on the whole child and how schools support pupils’ academic, social and personal development.
April explained that trainees will look beyond academic/intellectual development to consider:
· cultural development;
· physical development;
· emotional development;
· social development;
· moral development;
· values;
· wellbeing.
Trainees will explore the wider mechanisms through which schools support the whole child, including assemblies, extracurricular provision, pastoral roles, PSHE and RSE. AO3 therefore takes trainees beyond their classroom practice and into the wider life and responsibilities of the school.
They will also undertake a wider school community project, which may be new or an enhancement/extension of the project undertaken during Fundamentals.
Trainee feedback – Theme 3: Lianne
Lianne explained that her school supports pupils' development through ability-grouped provision in areas such as phonics and maths, including within the infant phase. The school also uses breakaway groups, interventions, 1 to 1’s and catch-up groups to help ensure children are working where they should be, or as close as possible to where they can be.
She also identified the use of visual aids and timetables, brain breaks, small steps/chunking, one-to-one support and small-group learning to support children's needs.
When asked about holistic education and the whole-child approach, Lianne described it as considering everything about the child rather than simply the academic dimension. She specifically identified social, personal and emotional development, adding that the infant phase is an important time to identify and nurture these aspects of development.
April agreed and thanked Lianne for her feedback. She particularly highlighted the relevance of Lianne's SEND groups, before expanding the concept into the wider academic, intellectual, cultural, physical, emotional, social and moral dimensions of development.

3. Role of the Professional Assessor (PA) / Coach
April explained that trainees will now have a coach/Professional Assessor in addition to their in-school mentor. This has deliberately been introduced at Applied level because trainees have completed the Fundamentals and are now ready for more personalised developmental support.
The PA provides an external perspective on the trainee's development. Trainees will upload lesson plans and focused observations of colleagues, and the PA will provide feedback. April was explicit that this coaching feedback is developmental rather than assessed. There will also be an observation undertaken by a Professional Assessor or another identified member of the Grad2Teach team.
The purpose is to personalise development. One trainee might need support with starters, plenaries or transitions; another might need help with differentiation or adapting teaching in the moment. The PA relationship therefore enables feedback to be targeted to the individual trainee.
Trainees are expected to actively engage with PA feedback on their lesson plans and focused observation of colleagues over the course. April stressed that they should:
· carefully read what the PA has written;
· refer back to the relevant lesson plan or observation-of-colleagues document;
· reflect on the questions or points raised;
· respond to the PA;
· seek clarification if they do not understand feedback.
This is part of AO1 because trainees are expected to take ownership of their professional development, and responding constructively to feedback is part of that ownership. Communication with the PA takes place through the Training Hub.

4. AO1 1.1 – Coaching and mentoring
April introduced the first Independent Learning Journal as a comparison between mentoring and coaching. Trainees need to consider the key features of each and where they are similar.
Trainee feedback – AO1 1.1 Coaching and Mentoring
Lianne – mentoring
Lianne described a mentor as someone within school who works alongside the trainee and shares wisdom, experience and support across different aspects of professional life. This could include teaching, relationships and interactions with colleagues and dealing with parents.
She also saw mentoring as having a long-term dimension, supporting the trainee in thinking about what they want to become, how they want to develop and how they see themselves professionally in the future.
April particularly endorsed Lianne's use of the word “wisdom”. She explained that mentoring tends to involve a less experienced colleague working with somebody considerably more experienced. The mentor's accumulated experience means that they may have encountered the same difficulties as the mentee; if they have not, they are likely to know who within the school can provide the appropriate support.
Nathan – coaching
Nathan initially found the distinction difficult. He compared the in-school mentor, who is present day-to-day and understands the immediate school environment, with an external coach.
He suggested that a mentor might be able to provide relatively immediate solutions to everyday issues because they know the context. A coach, by contrast, might help the trainee work through a problem in greater depth, consider different possible solutions and develop the ability to choose an appropriate solution themselves. Nathan therefore associated coaching with approaches that support longer-term development.
Nathan also connected the concept with his experience of sports coaching. April encouraged this comparison, explaining that coaching should not be understood as something that only the PA does: trainees can also be coached within school, and coaching can occur in different professional contexts.
April's clarification of mentoring versus coaching
April summarised the distinction as follows.
Mentoring tends to involve a more experienced person sharing expertise and advice, helping a trainee settle into school and supporting professional development across the period of training. It is therefore a longer-term relationship, and trainees will continue to experience mentoring as ECTs.
Coaching is a more structured process focused on particular skills or areas for development. It is not necessarily directive. Coaching may involve peers and can be provided by somebody outside the trainee's own department if that person has particular expertise. April gave examples of sending trainees to observe colleagues in other departments specifically because of the teacher’s strengths such as student leadership or behaviour management.
Coaching therefore tends to be specific-skill focused and shorter term, whereas mentoring provides the longer-term professional relationship needed when starting out. April's conclusion was that trainees need both in order to develop professionally.

5. AO1 1.2 – Characteristics and priorities of an effective mentor
The second Independent Learning Journal builds directly on the mentoring discussion.
Trainees are required to identify and prioritise the five most important characteristics, behaviours/actions or qualities of a mentor that enable a trainee to make a confident and competent start to their school placement, and to justify why those five have been prioritised.
April returned to this at the end of the coaching/mentoring discussion, describing it as identifying the characteristics and priorities a mentor should have to enable the trainee to settle into their job, prioritising the five most important and justifying why these qualities and characteristics matter.
The important assessment point is therefore that trainees should not simply produce a list of five characteristics. They need to prioritise and justify their choices, linking them to what a trainee particularly needs during the first half term in order to establish themselves confidently and competently.

Brief summary of the key messages
The Applied course moves trainees beyond the Fundamentals into deeper professional development and engagement with the wider life of the school. The three themes/AOs run simultaneously, so trainees need to monitor work across AO1, AO2 and AO3 each week rather than treating them as three consecutive units.
AO1 develops professionalism, professional relationships, reflection and ownership of professional development. Its first assessment work focuses on coaching versus mentoring (AO1 1.1) and then the five most important characteristics/priorities of an effective mentor, with justification (AO1 1.2).
AO2 develops four applied teaching skills: inclusive learning environments and relationships, inclusive teaching/additional needs, lesson planning and teaching-and-learning strategies, and secure subject knowledge.
AO3 broadens trainees' focus to holistic education and the whole child, including academic, social, personal, emotional, cultural, physical and moral development, alongside assemblies, extracurricular provision, pastoral work, PSHE/RSE and a wider-school community project.
The PA/coach provides personalised, developmental feedback outside the trainee's normal in-school mentoring relationship. Trainees must make active use of this relationship by reading, reflecting on and responding to feedback on their lesson plans and observation of colleagues, as this demonstrates ownership of their professional development.
Finally, Training Day 2 (TD2) is Tuesday 27 October 2026.  TD2 will include further work on holistic education/the whole-child approach and deeper exploration of lesson planning and teaching-and-learning strategies.

