Applied Teaching Practices Study Group – Study Group 1: Professionalism and High Expectations
KEY NOTES
Thursday 15th January | 4:00–5:00pm

Session Purpose and Overview
· This study group focused on Assessment Objective 2 (AO2), with particular emphasis on how teachers:
· Build and sustain positive relationships with pupils
· Create a safe, inclusive, and respectful learning environment
· Model behaviours that support behaviour for learning and emotional regulation
· April explained that the study groups are intentionally designed to:
· Demystify assessment language and expectations
· Give trainees early exposure to what assessors are looking for
· Link professional standards, theory, and classroom practice explicitly
· Trainees were reassured that:
· They did not need to have completed preparation tasks to engage meaningfully
· Contributions made verbally during the session can be used as valid assessment evidence
· The discussion itself supports later Independent Learning Journal writing and preparation for the AO2 essay

Assessment Objective Focus
Assessment Objective 2 (AO2): Teaching & Learning Professional Skills
· AO2 focuses on how teachers:
· Behave professionally in the classroom
· Interact with pupils
· Establish conditions that allow learning to take place effectively
· April explicitly linked the session to Teacher Standard 1:
· “Set high expectations which inspire, motivate and challenge pupils”
· Particular attention was given to the sub-standard:
· “Establish a safe and stimulating environment for pupils, rooted in mutual respect”
· April explained that:
· Getting this element right enables all other aspects of high expectations
· Safety and respect is required to be able to stretch and challenge pupils

Part 1: Building Strong Relationships in a Learning Environment
Assessment Criterion
· AO2 1.1 Examine the importance of building strong relationships in a learning environment
· April clarified:
· “Examine” requires trainees to consider and explain key features, rather than analyse in depth
· This is reflected in a lower word count, but still requires clear, specific examples from the trainees own practice

Key Discussion Questions
· What are the 3 most important relationships teachers need to cultivate in a school context?
· Why are these relationships essential to learning, behaviour, and wellbeing?
· How do teachers actively build these effective relationships at school on a daily basis?
· How have you developed your most effective relationships at school and the methods you have used which your consider to be successful?
· Why is the wording “strong relationships in the learning environment” significant?

Identified Key Relationships
1. Teacher–Pupil Relationships
· Identified as the most critical relationship for classroom success
· Strong teacher–pupil relationships:
· Help pupils feel emotionally safe and valued
· Increase trust, which makes pupils more willing to:
· Ask questions
· Attempt challenging work
· Making mistakes without fear of judgement
· Pupils who trust their teachers are:
· More engaged
· More resilient
· More likely to take academic risks
· April highlighted that:
· Learning is enhanced when pupils are not afraid of being wrong
· Trial-and-error learning is only possible in a trusted environment

2. Relationships with Colleagues
· Important for:
· Professional support, particularly for trainee teachers
· Sharing strategies, advice, and reassurance
· Developing confidence within a school community
· Colleague relationships support:
· Consistent behaviour management
· Reflective practice
· Professional growth
· April clarified:
· This relationship primarily links to Assessment Objective 1 (AO1)
· It will be explored in more depth later in the course

3. Relationships with Parents and Carers
· Important for:
· Supporting pupils’ progress beyond the classroom
· Sharing information about learning, behaviour, and wellbeing
· Creating a joined-up approach between home and school
· Effective relationships with parents:
· Help address behaviour issues collaboratively
· Reinforce consistent expectations for pupils
· April explained:
· This area links to Assessment Objective 3 (AO3)
· Trainees will later engage with pastoral leaders as part of this assessment objective

Strategies for Building Strong Teacher–Pupil Relationships
Trainees identified a wide range of practical strategies, including:
· Greeting pupils warmly at the classroom door to establish a positive tone
· Smiling and using pupils’ names to show recognition and respect
· Being a familiar, approachable presence within the school
· Showing genuine interest in pupils’ lives, interests, and experiences
· Asking pupils questions and listening attentively to responses
· Adapting lessons in response to pupil understanding and engagement
· Offering encouragement, praise, and reassurance regularly
· Avoiding judgmental language or behaviour
· Demonstrating consistent care, especially for pupils who find learning or behaviour challenging
April emphasised:
“Building relationships is not something extra — it is part of teaching.” This quote is taken from the article: ‘The importance of Teaching Through Relationships’, which you have been given a link to access this article.

Inclusive Practice and Relationship Building
· Relationship-building is especially important for:
· Pupils with SEND
· Pupils with EAL
· Pupils experiencing emotional, behavioural, or social challenges
· April highlighted that:
· Relationships begin before pupils even enter the classroom
· The way pupils are greeted can significantly influence:
· Their behaviour
· Their emotional state
· Their readiness to learn

Part 2: Modelling Appropriate Behaviour
Assessment Criterion
· AO2 1.2 Examine the importance of modelling appropriate behaviour in a learning environment
· April explained that:
· Pupils learn behaviour by observing adults
· Teachers are constant role models, whether consciously or not
· Modelling is central to behaviour for learning

Key Modelling Strategies Identified
Trainees discussed how teachers model appropriate behaviour through:
· Maintaining a calm, respectful tone of voice at all times
· Remaining emotionally regulated, even during challenging situations
· Avoiding shouting, sarcasm, or confrontational language
· Using pauses rather than speaking over pupils
· Making deliberate eye contact to reinforce expectations
· Moving around the classroom to maintain presence and awareness
· Using non-verbal cues (body position, facial expression, proximity)
· Getting down to pupils’ eye level when speaking individually
· De-escalating situations rather than escalating conflict
· Following the school’s behaviour policy consistently and transparently
April reinforced that:
· Teachers should respond to behaviour, not label the pupil
· Calm adult behaviour encourages calm pupil behaviour
· Loss of teacher self-control often leads to loss of classroom control
· “Children see, children do.” This quote is taken from the article: ‘Modelled behaviour: how to set the best example’, which you have been given a link to access this article.

Routine, Predictability, and High Expectations
· Establishing routines helps pupils feel:
· Safe
· Secure
· Confident about expectations
· Examples discussed included:
· Consistent greetings at the door
· “Do Now” tasks at the start of lessons
· Clear expectations for silence and equipment
· Waiting calmly for compliance rather than rushing instruction
· April emphasised:
· Time spent establishing routines is never wasted
· Waiting for pupils to meet expectations models high standards
· Predictability reduces anxiety and improves behaviour for learning

Link to Observation of Colleagues (OC1)
· April explained that:
· Observation tasks are deliberately aligned with study group content
· Each observation has a specific professional focus
OC1 Focus Areas
During their observation, trainees should analyse:
1. How the teacher creates a:
· Positive
· Safe
· Predictable
· Respectful
· Stimulating learning environment
· This is part of the lesson observation is linked to AO2 1.3: Analyse the effectiveness of strategies used to create a positive, safe, predictable, respectful and stimulating learning environment when observing expert colleagues. 
· This assessment criterion will be in a future ILJ to be completed after you have observed your colleague for OC1. This time you are expected to ‘Analyse’ and the word count is increased to reflect this to 500-750 words
·  When you are analysing make sure that you give reasons why the strategies have worked, think about the impact and effectiveness of the strategies the teacher has used
2. How the teacher uses strategies that:
· Protect pupils emotionally
· Motivate pupils
· Encourage behaviour for learning
· Support emotional self-regulation
· This is part of your lesson observation is linked to AO2 1.4 Analyse a range of strategies that protect and motivate pupils encouraging behaviour for learning and emotional self-regulation when observing expert colleagues
· Again, this assessment criterion will be in a future ILJ to be completed after your observation of your colleague for OC1 and is asking you to analyse the same as you did for AO2 1.3

Observation Structure
· Lesson context and key features
· Notes on lesson planning and learning objectives
· Analysis of strategies observed
· Reflection on how these strategies support learning
· Selection of two or three strategies to trial in the trainees’ own classrooms

Assessment and Feedback Roles
· Professional Assessor (PA):
· Provides feedback on observed strategies – observation of colleagues documents
· Reviews how successfully strategies transfer into trainees’ classrooms
· Provides feedback on trainees lesson plans
· Course Assessor:
· Assesses Independent Learning Journals and analytical writing
· Focuses on depth of reflection and linkage to assessment criteria

Independent Learning Journals and Assessment Guidance
· Observations of colleagues feed directly into specific Independent Learning Journals
· Independent Learning Journals for AO2 support:
· AO2 evidence
· Final AO2 essay: ‘What does a good lesson look like and how do you ensure that your learning environment and lessons are inclusive to all ability levels and learner types? Word count 1500 words with a 10% margin.
· Future teacher training applications (PGCE, apprenticeship routes) and applications for the Assessment Term for AOR trainees
· April reassured trainees:
· Word counts are flexible where deeper reflection is appropriate
· Work completed now reduces pressure later in the course

Key Takeaway Messages
· Strong relationships underpin all effective teaching
· Behaviour for learning begins with teacher behaviour
· Calm, consistent modelling promotes pupil self-regulation
· Observation of colleagues is a professional learning opportunity
· Everything completed now supports later assessments and applications


